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Teaching Philosophy Statement


I believe that the goal of education, ultimately, is to help students become proactive, independent learners who think critically and are information literate. Consequently, my role as an instructor is to facilitate and guide their development toward that end. At my best, I am more of a coach in the classroom, meaning that my role is to motivate, challenge, and advise students, than a teacher in the traditional sense. The metaphor “effective teaching is coaching” helps me to think about my responsibility less as grading and more as cultivating student skill development and independent, critical thinking. Coaching students implies a desire to coax performance out of students in the short term as well as facilitate their long term development. I am also a coach in the sense that I am personally invested in students’ progress and success (their failures and successes are my failures and successes), accepting some personal responsibility for their learning, but expecting them to accept individual responsibility at the same time. The struggle of teaching, for me, is to reconcile my high expectations with students’ actual progress. I expect a great deal from my students and am a tough evaluator who students do not see as easily satisfied. When students do not appear to be improving, I remind myself that students are capable of eventually making necessary improvements. Ideally, my effect on their learning will be immediate, but, more pragmatically, it must be lasting.


As much as possible, I place myself in students’ shoes and recognize that each student has unique learning preferences and tendencies, as well as his or her own personality, emotions, and concerns. Thus, I must respect each individual student as a person and as a learner. When I was a beginning teacher, I tended to judge students by their achievements and had certain students who were my favorites for various reasons; whether it was their adherence to directions, behavior in class, or academic abilities. Over the years, I have learned to respect students regardless of their accomplishments and now try to favor all students by looking for the unique qualities that make each a special person who has good days and bad days—just as I do. Accordingly, I must meet students at their level, whatever that level happens to be for each individual student, in an effort to earn their trust and respect so that they will utilize me as a resource and allow me to coach their intellectual development. Although my objective is not to become their friend, I do strive to be an individual whom students can talk to as a mentor. Thus, I use selected and appropriate self-disclosure to help students to see me as a unique and genuine person.

In some ways, the classroom is a stage, but that does not always mean that I am performing for students. Teaching, for me, is more than a performance or a public speech; it is a conversation that is part of an ongoing dialogue with students. Teaching is a personal, almost private, interaction between me and my students. As a teacher, I strive to be clear, credible, professional, conscientious, fair, and honest. Although students directly affect the classroom climate, the greatest single factor in the success of a class period is my personal mood and disposition. My patience and understanding, for instance, determine the fluidity, energy, and participation level for the class period, whereas any bad mood or lack of energy on my part can jeopardize the success of a lesson. Consequently, I have to set aside my personal life or other concerns when I walk into the classroom and focus solely on the goals of the lesson. To meet those goals I try to incorporate experiential activities, visual media, and relevant examples into each lesson to illustrate key concepts and ideas. As a communication scholar and researcher, I tend to integrate examples from landmark and contemporary research as well as current events into classroom discussions. Given my particular interest in instructional communication, I draw upon research in that area to inform my approach to the classroom as well as specific topics of discussion. 

On a personal level, maintaining an even keel is my mental approach to teaching. Some days go better than others and there is always room for improvement. When a class period goes especially well, I try not to get too elated or overly confident about it. Likewise, when a class period does not go well, I try not to get too down or obsess over it. Experience has taught me that riding the emotional rollercoaster of highs and lows in the classroom is ultimately draining. Rather, I attempt to maintain a neutral disposition and outlook as I am reflecting on my teaching at the end of the day. I have faith that if I work hard each day to prepare my lessons and give students my best performance during class then everything will work out well the majority of the time. But, I am rarely satisfied with my performance and am always reflecting on the day’s class, looking for ways to improve. As a former debater and forensics competitor, I instinctively focus on dissecting my performance by isolating areas I can improve and change in the future. Thus, reflection and self-critique is an essential part of my mental debriefing each day. By doing so, I avoid patting myself on the back or becoming too sure of myself and I also avoid dwelling on the negatives by turning these shortcomings into plans for improvement. 

I believe that one’s teaching style and philosophy is a reaction to what one hates or dislikes about other instructors one has had. In other words, I think teachers form their own identities, in part, based on a reaction to what their own teachers did that one did not like. Of course, teachers also try to emulate what they liked most about their favorite teachers as well. This is a bit tougher task though, as one cannot copy or mimic the unique and individual style of one’s favorite teachers. Each instructor must find his or her own style or voice in the classroom. For me, the best teachers I ever had were those that I did not appreciate at the time, but grew to appreciate years later. I had the good fortune to learn from many excellent teachers over the years. However, much as I would like to, I cannot copy their teaching styles. Nevertheless, each influenced my perspective on teaching and learning, and I have borrowed ideas from them. But, style is individual and I have had to find my own voice in the classroom. Part of that voice is what I learned from the best teachers I had as a student; some of these instructors I recognized as excellent at the time and others I appreciated much more long after I had taken their classes. But, part of my voice has also been formed by the teachers that I disliked, who did things I disagreed with adamantly. For instance, I had one instructor in graduate school who had an especially egregious attendance policy that penalized a student one letter grade for every class missed. Harsh, certainly, but I could understand. The problem I had with this policy, though, was that this instructor also required a student to write a paper for each class missed. Being docked a letter grade and having to write a paper? Although I never missed the class, I still felt this policy was wrong. Even graduate students who missed class to present their research at academic conferences were still penalized. If there is an excused absence in graduate school, I think conferences should be it. I had another graduate instructor who enforced strict deadlines and never accepted late papers or gave incompletes. I appreciate deadlines and consequences, but when it comes to a data-driven paper at the end of a 10-week course, I believe it is in the graduate student’s best interest to finish the paper the right way, rather than to turn in a poor final product. I could see losing points for handing in the paper late, but not accepting it late? These are choices instructors make and I can see both sides. However, my own approach to attendance policies and deadlines, especially in graduate courses, has been shaped by these negative reactions to policies I consider counterproductive. In the end, I try to be the kind of teacher that I would have wanted when I was a student.
Summary of Teaching Assignments and Teaching Development
Courses Taught

	Semester
	Course
	Enrollment
	Place in Curriculum

	Fall 
2009
	COM 110 Communication as Critical Inquiry
	23
	General Education Requirement

	
	COM 198.02 Professional Practice: Forensics
	16
	Elective

	
	COM 323 Theory and Research in Small Group Communication
	30
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	Spring 
2010
	COM 198.02 Professional Practice: Forensics
	20
	Elective

	
	COM 223 Small Group Processes
	163
	Required for Communication Studies Major

	Fall 
2010
	COM 198.02 Professional Practice: Forensics
	13
	Elective

	
	COM 323 Theory and Research in Small Group Communication
	29
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	
	COM 494 Seminar in Small Group Communication
	13
	Elective

	Spring 
2011
	COM 198.02 Professional Practice: Forensics
	27
	Elective

	
	COM 323 Theory and Research in Small Group Communication
	30
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	Summer 
2011
	COM 223 Small Group Processes
	19
	Required for Communication Studies Major

	Fall 
2011
	COM 198.02 Professional Practice: Forensics
	23
	Elective

	
	COM 323 Theory and Research in Small Group Communication
	31
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	
	COM 494 Seminar in Small Group Communication
	7
	Elective

	Spring 
2012
	COM 198.02 Professional Practice: Forensics
	25
	Elective

	
	COM 297Communication Research Methods
	57 (two sections)
	Required for all Communication Majors

	
	COM 323 Theory and Research in Small Group Communication
	30
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	Summer 
2012
	COM 223 Small Group Processes
	22
	Required for Communication Studies Major

	Fall 
2012
	COM 198.02 Professional Practice: Forensics
	19
	Elective

	
	COM 323 Theory and Research in Small Group Communication
	32
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	
	COM 494 Seminar in Small Group Communication
	7
	Elective

	Spring 2013
	COM 198.02 Professional Practice: Forensics
	19
	Elective

	
	COM 297Communication Research Methods
	30
	Required for all Communication Majors

	
	COM 323 Theory and Research in Small Group Communication
	29
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	Summer

2013
	COM 223 Small Group Processes
	23
	Required for Communication Studies Major

	
	COM 498Professional Practice in Communication
	1
	Elective

	Fall

2013
	COM 198.02 Professional Practice: Forensics
	12
	Elective

	
	COM 323 Theory and Research in Small Group Communication
	30
	Required for Interpersonal, and Organization & Leadership Communication Sequences

	
	COM 494 Seminar in Small Group Communication
	8
	Elective


Additional Instructional Activities with Students
In addition to my classroom responsibilities, I have worked with undergraduate and graduate students in several ways. For example, I have supervised one undergraduate teaching assistant in my COM 110 class as well as two graduate teaching assistants (GTAs) in my COM 223 class. I believe serving on graduate students’ committees is an important part of my job as a graduate faculty member. Therefore, I pride myself on never turning down such requests. I have advised multiple 39-hour graduate student projects, chaired one thesis, and served as a member of several thesis committees. I have also guest lectured for the honors program. Finally, as the Director of Forensics, I work closely with approximately 50 undergraduate debate and speech team members each year as a mentor and advisor. Because the forensics program is fortunate to have four GTA coaches, I also work with these graduate students as a mentor and informal advisor throughout their time in our program. 
Instruction-Related Activities with University Colleagues
My role within the School of Communication (SoC) affords me the opportunity to work with instructors and faculty members in a variety of ways. For instance, I have served on the General Education Critical Inquiry Committee since my first semester as a faculty member, helping to plan and facilitate the general education colloquiums for COM 110 and ENG 101 instructors. In addition, I present a guest lecture each year for the COM 110 GTA training program on the topic of classroom management, which was the basis of my thesis research. Moreover, I have been the faculty advisor for the Forensics Union since my return to ISU in the Fall of 2009. This role places me in a supervisory position wherein I am responsible for four GTA coaches and three AP faculty coaches. Together, we hold weekly coaches meetings to coordinate our efforts and monitor student progress. I have also guest lectured for CTLT. Finally, I have served on several standing and ad hoc committees. Specifically, I have served the SoC as a member of the Instruction and Teaching Effectiveness Committee as well as the Graduate Workteam/Assistantships Committee each year. My ad hoc committee work has included the Non-Tenure Track Faculty Evaluation Committee, the COM 297 Assessment Sub-Committee of Communication Studies, the Outstanding Thesis Selection Committee, the John R. Baldwin Leadership Award Selection Committee, the Commencement Speaker Nomination Committee, and the Bone Scholarship Nomination Committee. 
Instruction-Related Activities with Non-University Colleagues

Recently, I finished my term as the Immediate Past Chair of Basic Course Division for the National Communication Association, having held each office available in the division over the years, which allows me to work with basic course directors and instructors across the country. I have also been a member of the Cooper Award Selection Committee for the Central States Communication Association. Finally, I am a member of the editorial board for the Basic Communication Course Annual, Communication Education, the Ohio Communication Journal, and Communication Teacher. I have also been an ad hoc reviewer for multiple journals.
Summary and Contextualization of Teaching Evaluation Record

Student Evaluations (Fall 2009 to Summer 2013)
Means for All Items
	Item
	100 Level Means 

(N = 21)
	200 Level Means 

(N = 278)
	300 Level Means 

(N = 190)
	400 Level Means 

(N = 27)

	I feel that I learned a great deal in this course.
	4.00
	3.21
	4.00
	3.92

	If needed, I could apply the skills learned in this class.
	4.10
	3.36
	4.22
	4.22

	I really like the content of this course.
	3.38
	2.49
	3.50
	3.30

	This course will be useful for me, now or in the future.
	4.24
	3.08
	4.12
	3.89

	The syllabus clearly details my responsibilities.
	4.05
	3.95
	4.47
	4.56

	The textbook is very clear.
	3.67
	3.43
	4.18
	3.96

	The instructor makes an effort to clarify the text when necessary.
	3.90
	3.67
	3.92
	4.41

	The instructor treats student comments and questions with respect.
	4.10
	3.89
	3.97
	4.59

	This course is well organized.
	4.24
	3.28
	4.20
	4.33

	Criteria used for determining my grade are clear.
	3.86
	3.61
	4.13
	3.45

	Methods of evaluation are fair.
	3.43
	3.27
	3.66
	3.70

	Evaluations are well spaced throughout the course.
	3.90
	3.36
	3.69
	3.11

	The instructor is prepared for each class session.
	4.29
	4.19
	4.46
	4.78

	The instructor clearly communicates course content.
	3.90
	3.58
	3.94
	4.33

	The instructor expects me to read before coming to class.
	4.14
	4.34
	4.59
	4.93

	Lectures, discussions and/or activities are very helpful in increasing my understanding of course content.
	4.00
	3.25
	3.76
	3.89

	I have met with the instructor during office hours or have communicated with the instructor via e-mail.
	4.10
	2.93
	3.81
	4.81

	The instructor provides opportunity for meetings by arrangement if I have a scheduling conflict or the instructor responds to my e-mail messages.
	4.24
	4.01
	4.26
	4.93

	Turn around time on graded materials is reasonable.
	3.80
	4.01
	4.38
	4.52

	I would recommend this instructor to others.
	3.33
	2.80
	3.35
	3.52


Means for All Related Items (Formula Mandated by SFSC)

	Semester
	Course

Level
	Meyer 

Teacher 

Effectiveness
	School 

Teacher 

Effectiveness
	Meyer 

Usefulness
	School 

Usefulness
	Meyer 

Teacher

Affect
	School 

Teacher

Affect

	Fall 2009
	100
	3.95
	4.15
	3.93
	3.99
	3.33
	4.13

	
	300
	3.50
	4.17
	3.65
	4.14
	2.28
	4.06

	Spring 2010
	200
	3.47
	3.91
	2.93
	3.68
	2.60
	3.63

	Fall 2010
	300
	4.45
	4.35
	4.29
	4.23
	4.00
	4.28

	
	400
	3.92
	4.35
	3.19
	4.28
	2.54
	4.31

	Spring 2011
	300
	4.45
	4.61
	4.10
	4.48
	4.15
	4.65

	Summer 2011
	200
	4.61
	4.44
	4.25
	4.06
	4.78
	4.38

	Fall 2011
	300
	3.62
	4.26
	3.69
	4.15
	2.64
	4.15

	
	400
	4.27
	4.36
	4.29
	4.39
	4.00
	4.53

	Spring 2012
	200
	3.70
	4.17
	2.61
	3.97
	2.49
	4.07

	
	300
	3.64
	4.17
	3.68
	3.97
	2.65
	4.07

	Summer 2012
	200
	4.42
	4.34
	4.15
	4.07
	4.24
	4.29

	Fall 2012
	300
	4.63
	4.34
	4.42
	4.27
	4.04
	4.27

	
	400
	4.57
	4.39
	4.57
	4.38
	4.86
	4.49

	Spring 2013
	200
	3.73
	3.82
	2.66
	3.75
	2.07
	3.68

	
	300
	4.25
	4.31
	3.87
	4.21
	3.69
	4.29

	Summer 2013
	200
	3.50
	3.87
	3.11
	3.48
	2.68
	3.26



Additional Materials

Please see Artifact #1 for a more complete picture of my course evaluations from students. This artifact provides grade distributions for my classes, a breakdown of quantitative course evaluations by semester and course, and a breakdown of qualitative course evaluations by course. This artifact helps to contextualize the summative quantitative evaluations found in the two tables above. In addition, Artifact #2 provides informal evaluations of my role as Director of Forensics. Finally, Artifact #3 presents unsolicited thank you notes from students. Collectively, these three artifacts help to provide a more complete picture of student perceptions of my instruction and mentoring.
Peer Evaluations


SFSC 2009 Evaluation

“The SFSC rates your teaching in 2009 as strong. You taught COM 110, 198.02, and 323, in addition to serving as Director of Forensics. You also supervised one undergraduate teaching assistant (for COM 110) and served as faculty advisor for the ISU Forensics Union, mentoring 5 GTAs who worked with the Forensics program. Out of class, you participated in the General Education Critical Inquiry Colloquium and the School of Communication Teaching Assistant Training Workshop. Finally, you delivered a guest lecture, with Dr. Zompetti, to graduate students on classroom management.


Student evaluations of your teaching were, overall, lower than we would expect in the School of Communication. In terms of COM 110, quantitative scores were balanced between 3s (like content, fair evaluations, would recommend to others) and 4s (usefulness of material, spacing of evaluations, and opportunity for meeting). Students provided some positive comments. They commend your ability to explain concepts and your communication style in the classroom (“tone”). One stated, “You’re and excellent professor.” Others made recommendations regarding exam preparation and level of interaction or variety of classroom activity. We encourage you to consider these comments and make such changes as the structure of 110 allows.


Your COM 323 scores were lower – 2s and 3s (would recommend; respect for student comments; lectures helpful) but still with a couple of 4s (course organization; instructor preparation). In open-ended responses students commented positively on your knowledge and organization. While some comments were particularly acerbic, please read student comments as a whole, paying attention to recurring perceptions of your respect for them as students and sensitivity to life contingencies. Also, consider whether changes are appropriate for overall course structure (e.g., amount of material on tests, speed of material coverage and/or balance of that coverage with exercises). We appreciate the rigor with which you enforce an a priori set of expectations for student responsibility in the classroom; however, the way in which these expectations were operationalized did not seem to work well with many students. We recommend you maintain the rigor but continue to seek ways to improve student perceptions. We do recognize that this is your first semester, and part of the work of this time period is getting adjusted to the teaching load and students, so we interpret the evaluations in that context. Still, we encourage you to look to the evaluations as you continue to improve your instruction.”

SFSC 2010 Evaluation


“Your teaching is rated as very strong. Numerical student evaluation scores were in the middle to upper 3s, occasionally dipping lower in 223 and mostly in the 4s in 323 and 494. You were consistently rated highest for preparation and lowest for would recommend instructor. Notably, your fall scores were better than spring. Student comments indicated confidence in your knowledge and organization. Some students express that you need to be less “uptight.” We interpret these comments as an indication of your classroom gravitas.

We also note your work with CTLT, the general education colloquium, and the forensic program at ISU, all of which advance the university’s teaching mission. The time you spend helping GTAs develop their careers is a valued activity.”

SFSC 2011 Evaluation


“Your teaching was rated as outstanding. Even with a course release in the spring, you served a large number of students in your courses. Your students evaluated your teaching at or above the school mean. They complimented your detailed and organized course design and found you very friendly, well prepared and knowledgeable. In particular, your summer course appeared to be a great success with students. You participated in the success of two graduate students, one thesis and one 39-hour option, and you are on track to impact three more graduate students this academic year through your thesis committee work. Congratulations on your successful work with our forensics team as well as developing a Civic Engagement summer camp for high school students. Your assistance in guest lecturing for your peers is also noted. We were proud to nominate you for a Teaching Initiative Award in 2011 and encourage you to keep evolving as your teaching experience deepens.”


SFSC 2012 Evaluation


“Your teaching was rated as outstanding. For the year you led five courses, three in the spring (COM 297 [two sections] and COM 323, which was an overload given your course release for directing the Forensics Union) and two in the fall (COM 323 and COM 494), which included a one-course reduction in the fall for your directing the Forensics Union. You also led COM 223 in the summer. You served on 11 graduate committees, nine of which are theses and one of which you are co-chair, and the other two committees are 39-hour options which you chair. We recognize your involvement with our graduate students, but we urge you to not to overextend yourself so that your primary teaching and scholarship priorities become compromised.


Across your classes for the year it appears your spring semester was more challenging than the fall, where students’ ratings in the spring of your teacher effectiveness (items 5, 7-14, 19), content usefulness (items 1-4), and teaching affect (item 20) are appreciably below the averages of the School’s means for those categories of items on the course evaluations. In contrast, students’ ratings of your teaching performance on the same measures for your fall classes are markedly better, being near or better than the averages the School’s means for those categories of items on the course evaluations. We appreciate your taking to heart the substance of your meeting with us on September 14, 2012, about your spring teaching performance and turning things around.

Students’ written comments echoed some common themes that illuminate on the quantitative data about your performance. For COM 297 last spring, students generally want you to spread out assignments more over the semester, take more care of covering complex material at an effective pace for their learning (and your effective teaching), and use SPSS more as a tool to master the course’s content than as content itself. In this class students appreciate your helpfulness, knowledge, and turn-around on grading assignments. We recognize your work in this vital course for our students, who tend to come to it with a jaded view. Remember, too, that COM 297 is not intended to make students experts in statistics.


For your COM 323 course last spring, students said they’d like to see more clarity in the assignments and content presented during class meetings, less confrontation from you to them during class discussion, and better amount of material for class meetings that lends itself to effective teaching and learning. Students also expressed that they see you as very organized, intelligent, strict, and helpful. For your fall classes, students echoed themes about classes being too content-heavy, tests being too difficult, and dense readings. At the same time, these students recognize you for acute helpfulness outside of class, useful explanations during class, and organization of course content.

As part of your teaching you worked on the committee for a Civic Engagement Summer Camp, were a member of the COM 297 Assessment Subcommittee, advised the Forensics Union, and helped graduate students prepare for further study and careers in academia. You also received a small grant from CTLT to help in School recruitment efforts at the annual NCA convention. Additionally you participated in two workshops, gave a guest lecture about classroom management, and were nominated for the CAS Teaching Initiative Award.

The course evaluations offer valuable insights about particular teaching-performance matters on which you should consider focusing. We recommend that you take advantage of CTLT’s resources and the School’s award-winning faculty to help you address particular things you want to improve in your teaching.”

Self-Evaluations

As a high school teacher, I was trained to focus on classroom management issues and controlling student misbehavior. The principal at the high school I did my student teaching at gave me the following advice in jest. He said that if I wanted to guarantee students would toe the line, I should put the trash can in the middle of the doorway on the first day of class and then leave the room. As students filed into class that first day, they would naturally walk around the trash can (because what high school student would think to move it?). Then, when the bell rang, he said I should enter the room, kick the trash can across the room, and yell “who the hell put the trash can there?” Of course, he wasn’t serious. But, his message was that it is easier to be start tough and loosen up as the semester moves along. It is impossible to regain control of a class if a teacher starts out too loose in the beginning. Perhaps you’ve heard the cliché that a teacher should not smile until the holiday break? Essentially, the idea is that classroom management should be the first concern of a beginning teacher. Not surprising, most instructors at all grade levels take more of a hardline approach with regard to classroom management and student misbehaviors in their earlier years of teaching. Over time, however, teachers learn to pick their battles and relax their style. It is within this context that I admit I began my high school teaching career following a hardline approach, but did learn to pick my battles as the years passed.

When I began my master’s program here at ISU, I saw my fellow GTAs struggle with student misbehaviors (most of which were far more minor than those I had experienced with high school students, as college students are by-and-large well-mannered). While our GTA training program was top-notch, it only addressed teaching course content, rather than classroom management and more general teaching concerns. Thus, I created a classroom management training program, implemented that training during COM 110 GTA training, and collected assessment data that verified that this program had the effect of better preparing GTAs to face student challenges and reducing the instances of student misbehaviors. This classroom management training is still a part of COM 110 GTA training here at ISU and I do the guest lecture each year. I also conducted this classroom management training program for GTAs at my doctoral institution, Ohio University. But, my dissertation research focused on student engagement. Specifically, my dissertation research explored the use of participation grades and student perceptions of these grades. The data indicated that students disliked participation grades and perceived student silence as a means of learning and engagement, rather than a lack of interest. This evolution in my research interests also reflects the evolution of my teaching. I have evolved from a hardline classroom manager in my days teaching high school to a researcher in my master’s program concerned with teaching GTAs to proactively prevent student misbehavior through more reasonable techniques to a doctorate student concerned with advocating for students. Specifically, my current research argues that some of the student behaviors, like silence and lack of oral participation, that teachers are prone to interpret as negative reactions are really students’ individual preferences for learning and engagement. Thus, today as an instructor, I tend to place myself in the shoes of students and attempt to meet them where they are.

Accordingly, I make it a practice to conduct oral, informal course evaluation sessions with each of my classes. Essentially, I want to hear their feedback in time to makes changes before the next semester. I want to hear their suggestions regarding the content of the course, the assignments, course policies, instructional methods, and other new ideas. Although, I assess my own teaching through reflection, I find the formal student course evaluations to be lacking and inadequate in many ways. For instance, formal evaluations do not permit me the opportunity to have a conversation with my students about the course and how they would adjust the course for future students if they were in my shoes. Over the years, I have found these conversations to be insightful and have gleaned many extremely useful suggestions from students that I have taken and incorporated into my courses the next semester. 


It has taken me awhile to adjust to the student population here at ISU, but I believe I am making headway and going in the right direction. Based on my reflections of my teaching experiences here, my informal evaluation conversations with my students, the formal student course evaluations, and the recommendations from the SFSC, I have enacted several changes to my teaching. First, I have adjusted course assignments. For instance, the COM 323 class I taught my first semester here had groups teach an entire chapter, complete with lesson plans, activities, discussion, and quizzes for their final group project. The students did not like this project at all and told me as much in the formal evaluations. In response, I switched the final project to a full-blown civic engagement project the very next semester. Since that point, my 323 students have had favorable reactions to the civic engagement project and my formal evaluations have improved. The students like doing some good for people with the projects and seem to get more out of the group experience.

Second, I have adjusted my grading procedures. In my first semester here, my 323 students gave me feedback that caused me to drop many of the smaller assignments, like required study guides and daily activity points. This streamlined grading system seems to have resulted in more favorable evaluations, fewer perceptions of busy work, less fixation on grades, and has also checked grade inflation. In addition, my Spring 2010 COM 223 students persuaded me to adjust the specific scoring system I use to combine their individual and group exams. Relaxing this grading system appears to have defused students’ anxiety about group exams and also resulted in more equitable and accurate final grades.

Finally, I have adjusted my instructional strategies. Based on student feedback and my own recognition of course goals, I have added more primary research studies to the required reading assignments and used more seminar-style discussions in my undergraduate classes. In my Fall 2010 COM 494 graduate seminar, I used a textbook and many journal articles. The next year, I dropped the textbook and added more journal articles. My first foray into teaching graduate students also resulted in extremely poor formal evaluations because students were overwhelmed by the course requirements. So, I made other adjustments the next year to address these concerns and my subsequent evaluations have improved substantially in that course.
Reflection on Evaluations

I have always regarded formal student course evaluations with skepticism. On the one hand, the information is invaluable and has helped me to modify my courses and my teaching style over the years. On the other hand, though, I find many student comments to be especially unhelpful on a couple levels. Sometimes, the student comments are clearly resentful and not constructive. In part, I believe this is because I have always tended to have a polarizing effect on students. There are always a portion of students who say they really like my class, a majority who are able to see the worth of the class but have strong feelings about a policy or assignment, and an inevitable couple of students who have very strong negative reactions to my teaching style. Not only are these comments hard to stomach, but I often find them to be especially unfair or outright untruthful. Moreover, I am always perplexed by evaluations where several students say exactly the opposite of each other. For example, I tend to get student comments, from the same class, that say “do more lecture and less activities” and “do more activities and less lecture” or those that say “give us more points for the study guide” and “don’t grade the study guide.” Generally, this pattern has led me to believe that you can’t please every student. In the end, I take formal evaluations with a grain of salt. Whether my numeric evaluations are good or bad, my perspective is that I do not ever want to cater to the evaluation process. I think it is a huge mistake to read much at all into the evaluations. I have seen too many studies on course evaluations to harbor any belief that they are a valid or reliable instrument for assessing the effectiveness of any teacher. I firmly believe that student evaluations do not have any correlation or relationship to teaching effectiveness. At the same time, I am pragmatic enough to know that student evaluations, with all their faults, are a measuring stick by which university teachers will always be assessed. 

This leaves me with something of a dilemma. I am a very tough teacher and critical grader with extremely high expectations. My classes truly challenge students, but I believe that my classes do help students in the long run and that they learn a great deal through the experience. I take every minute of every class period and I never cancel a class. Some students find my classes to be stressful, but I believe learning should be uncomfortable and that some stress is good for them (the threshold for student stress these days is quite low). My graduate students must complete a full-blown data-driven research study that results in a conference ready and acceptable paper. The goal is to learn theory and research, building their vitae’s in the process. My undergraduate students must conduct a full-blown civic engagement project and take group exams. I teach three different small group classes, which is a hard sell for students used to working on their own. Yet, their group experiences in my classes are the most positive group experiences they report ever having. Still, “group hate” runs deep and students are uncomfortable with the idea of taking group exams. We cover a lot of content in my classes and my exams require students to read- and read carefully. None of this is the easy way out, for students or for me. I do not take the path of least resistance. Thus, I will never have extremely positive course evaluations. 
These comments are not meant to be an excuse by any means. I am merely saying that my teaching evaluations will always be what they are; nothing more and nothing less. Some are too low for my standards. My Fall 2009 COM 323 evaluations were far too negative, but my subsequent COM 323 evaluations have been acceptable in my mind because I adjusted to the student body here and altered the course in ways that I am comfortable with and I do not feel sacrifice my goals. My Spring 2010 COM 223 evaluations were negative as well, but it was my first large lecture course; my subsequent 223 evaluations were from a smaller summer course, but give me hope that I am moving in the right direction with that class. My Fall 2010 COM 494 evaluations were the most disturbing to me because they were negative and did not match my perceptions of how the class went. I had a great deal of fun working with the graduate students in that course, was very satisfied with all of the final research studies, and felt that all of the students met my expectations. However, they felt overwhelmed by the course. It was my first graduate seminar and I probably approached it too much like a doctoral seminar rather than a master’s level course. With the adjustments I have made in the course since then, students have had a more positive impression of the experience. Again, this is not an excuse. The course evaluations have helped me along my learning curve as I adjust my course curriculum and teaching style. However, the course evaluations will not cause me to run in fear away from my core beliefs about education and learning. My objective has never been to receive the highest evaluations. Rather, my objective is to teach students the best that I can and to challenge them to become true learners, scholars, and researchers in their own rights. For me, the real evaluation of my teaching is not the end-of-semester evaluations.
The true measure of my teaching is what students would say after they have been out of my course for a semester, a year, or longer. I wish we could have students fill out evaluations after the semester is over and they have moved on. For instance, one of my high school debaters called me in the Summer of 2011. He was one of my most successful students, but we butted heads a time or two. He was driving back home from a deposition; he is a lawyer now. Somehow he located me and wanted to clear the air. He began by saying he was sorry about the final conversation he had with me over a decade ago and wanted to thank me for everything he had learned in debate. We talked for three hours as he drove. It was a good conversation. I assured him that I still held him in high regard and that I was pleased to hear that the skills he learned then were invaluable in his present job. We talked about the old team, where everyone was now, and his new wife and child. He may not have liked everything at the time, but he really appreciates it now. Artifact #3 also includes a thank you letter from a former student, who expressed a similar growth in her appreciation for my courses over time. The point is this: it doesn’t bother me if a student gives me a negative course evaluation as long as they are able to look back on the class with an entirely different perspective in the future. I am focused on the long-term goal, not the “next quarter” thinking that ultimately ruins businesses. 
So, what do I do with evaluations? I do take them to heart, but I recognize them for what they are and understand their limitations. I use the information as valuable suggestions for altering and modifying my courses and my teaching style. I use the comments as reality checks to tell me how I come across to students and to help me present myself and my expectations in ways that are easier for them to stomach. Course evaluations are helpful in revealing student perceptions, even if those perceptions do not match my own. The evaluations directly influence how I approach future classes and students. But, they are only one piece of the puzzle. I cannot and will not allow evaluations to be my sole objective or the data that cause me to change what I believe. Taken as a whole, the first three artifacts in this portfolio demonstrate the importance of contextualizing grade distribution, quantitative evaluations, qualitative evaluations, and informal assessment. Overall, I read this body of material as an indication that I am having a positive effect on the vast majority of students I work with. However, I am not satisfied with the status quo and have many improvements yet to make.
Reflection on a Teaching Challenge

I taught high school for six years, another six years in college during my masters and doctorate programs, and now for several years as a tenure track faculty member. It would be an understatement to say that I have had a few teaching challenges in my 15 plus years of teaching at the secondary and higher educational levels. For example, while teaching high school, I had two step-brothers suddenly begin a fist-fight in class as a result of an argument from the previous evening; before I or the rest of the class had time to recognize what was happening, they were on the floor fighting. And, although, I have had the entire range of classroom management issues occur at both the high school and college levels, nothing ever really seemed all that extraordinary or unexpected. Through experience, a teacher faces new challenges even long after he or she comes to master course content, pedagogy, and classroom management techniques. No matter how excellent a teacher is or how many years she or he teaches, there is always some new challenge to be encountered that was not anticipated or previously experienced. Yet, after all this time, I mistakenly believed that I had seen everything during my time in the trenches. The Spring of 2010 proved me wrong.

I have taught 21 different courses in my career, instructing and coaching thousands of students of all different backgrounds, talent levels, and abilities. But, my second semester as a faculty member at ISU proved to be an eye-opener in two ways. First, I was assigned to teach COM 223, which is, ironically enough, a large lecture hall class about small group communication. Being my first large lecture experience, the prospect of handling over 160 students seemed daunting. But, despite my apprehension about the format of the class, I prepared well for the challenge and organized the course sufficiently so that I was able to have what I thought was an extremely positive and pleasantly better experience with teaching a large lecture class than I could have ever anticipated. Alas, the large lecture format did not end up being a challenge I could not handle in stride. However, the second challenge of this experience was much more difficult than anything I could have ever anticipated and was a completely new experience for me. Late in the semester, just two weeks before the end of the semester, I had to deal with a student issue I had never previously faced. 
Having been a high school teacher, who had been trained in one of the very finest teacher education programs in the nation, I have always been concerned about classroom management issues. High school instructors face classroom management issues daily, so I was shocked to discover that GTAs were not taught classroom management skills. This is why I developed and assessed a classroom management training program for GTAs for my master’s thesis. Accordingly, I have always been conscious of and sensitive to student misbehaviors. And, again, my experience had mistakenly led to me believe I had seen it all. That is until the final weeks of the Spring 2010 semester. 


I first became aware of a potential problem with a particular student in my large lecture class when two members from that student’s testing group stopped by my office to share their concerns. They reported that another member of their group was worrying them. Their specific concerns were that this other student had on more than one occasion discussed his guns with group members, made particular comments that they found peculiar, and were uneasy with the attention that the problem group member was showing for one of the students who had come to see me. It just so happened that I had collected the students’ individual weekly journals that week and was in the process of grading them. In fact, I had just finished reading the journal of the student in question a couple hours prior to this office visit. I was quite disturbed by the comments I read in the journal. I knew the student had been in the military and I also knew he was a bit odd. However, his journal made a couple extremely disturbing and threatening comments about another student in the class, who was not a member of his group. So, when two of his group members approached me with their concerns, my own concern was heightened. Without disclosing too many particulars about this “student of concern” and the specific situation, let me say that my fear was that this student was a potentially serious physical threat to another student in my class as well as a potential stalker of one of his group members. At worst, I feared that the potential for violence could exist in my classroom or beyond. The journal revealed that the student was not happy he had to take the course, did not like working in groups, disliked particular students quite vehemently, and generally disliked most individuals he encountered. In sum, this appeared to be the most serious classroom management issue I had ever faced and one for which my prior experiences were no help.

After the two students left my office, I retrieved the card from my desk that I had been given at faculty orientation. I found the number for the behavioral response team on campus and called it. I was put in touch with Brent Patterson, who proved to be quite helpful. Brent took my concern and the concerns of my other students very seriously. He immediately gathered information from me, including the journal. Then, he met with me and my GTAs to formulate a plan. He also met with me and the student who was singled out with veiled threats in the journal. Ultimately, I called the student of concern on the phone and spoke with him. The conversation did little to allay my fears. The next class period was the final exam, so we arranged to have ISU police officers in the building during the final exam and I brought in additional exam proctors to help keep an eye on the room. I also communicated with and advised the two students who had visited my office and answered questions that a couple additional students had from apparently hearing news of this situation through the grapevine. In the end, the final exam period went smoothly and nothing ever happened. However, the threat was very real in my mind and we took the steps necessary to ensure that we were responding proactively to the situation. To this day, I still get chills thinking back on this student of concern and the challenge that the student presented. All the time we spent dealing with the event was eye-opening, frightening in a way that I have never experienced in the classroom any other time, and certainly the most daunting teaching challenge of my career. It was the only time I had ever been frightened for the lives of my students and myself in my 15 plus years as an instructor. Even though nothing, fortunately, came of the situation, it still serves as a reminder to me to be thankful of the safe classroom environment that normally exists.

In the end, the experience of teaching COM 223 in a large-lecture format taught me that the expected challenge of managing a large-lecture class was easily manageable given careful organization, planning, and utilization of GTAs. However, the unanticipated challenge of encountering a student of concern taught me to expect absolutely anything as well as to trust the network of people and offices on campus that are here to support instructors when such problems arise. Furthermore, the situation with this student of concern taught me that, ultimately, students and teachers share a sense of community wherein both parties value a safe learning environment and can come closer together as a result of facing such obstacles. For instance, the two students who reported the problem to me and the student who was threatened developed a bond with me that has been lasting. I saw two of these students a couple years later, at Homecoming, and there was a palpable sense that we shared a common bond from having survived this experience. Not only did we catch up on each other’s lives, but we hugged upon meeting each other as if we were simply happy to have survived such a frightening incident.
Curriculum Development

I have not proposed any new courses since I arrived at ISU and have not formally revised the curriculum for any of these courses I teach. Rather, I had to create the curriculum for COM 198.02, 223, 297, 323, and 494 when I first began teaching these courses. I have continued to tinker with and adjust the curriculum in each of these courses. Accordingly, I worked with our Communication Studies unit director to adjust the course catalogue descriptions for each of these courses. So, rather than discuss curriculum development or revision, I will simply provide evidence of the curriculum I have created for the courses I have taught here at ISU. Next semester, I will be taking on COM 497 as a new prep and will be developing curriculum for that seminar.
COM 494 Seminar in Small Group Communication

I have designed this course so that graduate students read a series of journal articles pertaining to small group communication theory and research; usually three articles per class period. Students work with intact research teams throughout the semester to design a study about small groups, collect data, analyze data, and write a conference-ready manuscript. Students take an individual final exam as well as a final exam with their intact group; the combination of scores determines their final grade on the exam. Most class periods consist of seminar style discussion of the articles for that day, experiential group activities, discussions regarding research design and methodology as well as professional development, and group meetings concerning the research project.
COM 323 Theory and Research in Small Group Communication


Students read a textbook as well as a series of articles on small group communication theory and research. Students are assigned to intact groups, in which they complete a civic engagement project and take four exams. Each exam consists of an individual exam followed by a group exam; the combination of scores determines their exam score. Class periods alternate between lecture and discussion, experiential activities, and group meetings. Students produce individual research and reflection papers as well as a group paper about their project. The groups also do a fishbowl discussion and a project summary presentation.
COM 297 Communication Research Methods


Students read a textbook as well as a series of articles on specific research methods, highlighting examples of research design and data analysis. We also spend more than half the class periods in the computer lab walking through practice assignments addressing data entry and analysis as well as actual assignments related to group and individual research reports. Students are assigned to intact groups, in which they design a study and accompanying survey instrument consisting of items they write. The groups then collect data and subject the data to exploratory factor analysis and scale reliability estimates, the results of which go into a group executive summary paper. Then, students complete individual research papers using the group’s data. The individual papers consist of a full literature review, unique research questions and hypotheses, as well as statistical tests which are reported in the methods, results, and discussion sections of the report. Each student also must complete a journal article review paper. Finally, students take four examinations throughout the semester, including a comprehensive final examination.
COM 223 Small Group Processes


Students read a textbook addressing small group communication concepts and theory. Students are assigned to an intact group, in which they complete a civic engagement project and two exams. Each exam consists of an individual exam followed by a group exam; the combination of scores determines their exam score. Class periods are divided into thirds: one third for lecture and discussion, another for experiential activities, and the last for group meetings. Project groups complete a group paper, two project presentations, and create a website portfolio for the project that also catalogues meeting minutes and agendas. Students must also write an individual reflection paper and weekly reflection journals.
COM 198.02 Professional Practice: Forensics

Students pick one of two tracks: forensics participation or coaching. Students in the forensics preparation track research write and prepare, practice, and perform one or more of 11 individual events or policy debate. Students in the coaching track observe coaching sessions, learn to judge events, and organize tournaments. This course is taught by arrangement with the instructor.
Instructional Innovations

I am unsure exactly how innovative any teaching ideas actually can be in all reality. Teachers are notorious for borrowing and adapting ideas from other teachers. There is no shame in the process, like there would be for cases of plagiarism. Educational purposes permit a liberal range of borrowing another’s ideas, at least loosely. I say this as a prelude to admitting that none of the following instructional innovations are truly my own. In fact, I would say they are largely lifted from others and modified to suit my own purposes.

First, since I teach three different small group communication classes, two at the undergraduate and one at the graduate level, my core approach to these courses has been heavily influenced by J. Dan Rothwell. I use his textbook in my 323 class, because I think it is the best group text on the market and because I buy into his course pedagogy whole-hog. Rothwell argues that for groups to function effectively and for members to get the most positive experience out of group work, everything must be on the line. Now, he discussed this idea in terms of his rationale for using group testing. I take the idea a step or two further. I place students in intact groups that work together throughout the entire semester. And, I place everything on the line. Students are held accountable to their group by having to take individual accountability exams, as Rothwell suggests, to determine if they get the group exam score (which is almost always higher) or the group exam score plus or minus points. This approach discourages social loafing and provides every incentive and motivation for students to uphold their end of the bargain and help the group succeed. I also have the intact groups do all the experiential activities together to build trust and cohesion, and get used to working with one another. Furthermore, I have the intact groups complete a large project, paper, and presentations together. I add an accountability twist here too: a group member can vote other members a share of the group grade. I assume all group members receive a 100% share of the project, paper, and presentation grade unless a member sends me an email within 24 hours of the assignment deadline indicating a lesser percentage for a particular individual and a rationale for the score. I maintain the confidentiality of the student’s email, but use their suggested percentage as I calculate scores. Thus, group members must prove their worth to other members and impress them with work ethic. I got the voting shares idea from the manner in which sports teams can vote players not on the playoff roster a share of the playoff earnings. In sum, though, this system of using group testing, group grading, and individual accountability works extremely well. Nearly all of my groups end up having very positive group experiences, producing impressive projects, and scoring higher on group exams than individual exams (an example of synergy in action). This approach is innovative for ISU since prior group instructors here never attempted such an approach. When group scores were used, only aggregate scores were calculated. In other words, previous instructors would simply average the individual test scores to determine what the group score would be. This, however, is merely a group average or aggregate score rather than a true score that reflects how the group performs as a collective whole.

Second, I use fishbowl discussions in my group classes. The idea of fishbowl discussions is borrowed from a former instructor of mine, Arvind Singhal, who no doubt borrowed it from another instructor as he did a number of activities. During a fishbowl discussion, one group huddles up into a circle and has a live conversation about some subject- usually a chapter or article we have read or video we have watched. The rest of the class watches and studies the fishbowl discussion group. This affords the fishbowl group an opportunity to communicate and talk through concepts and course content. Concurrently, the fishbowl discussion affords the audience a chance to study a group in action while learning from the conversation. The twist I added was having the audience formulate research questions and hypotheses about group interaction prior to the discussion and then having them collect data during the discussion to test these assumptions. At the conclusion of the fishbowl, I also added a meta-communication analysis, wherein the audience and I offer consulting advice to help the fishbowl group improve their communication. If we notice that certain members dominate the conversation or others remain silent, we point that out and offer suggestions for correcting such imbalances. Thus, the fishbowls allow groups to hone their group communication skills and provide students the opportunity to study group interactions in our own classroom.

Third, previous instructors have typically had COM 223 students complete a civic engagement project, whereas COM 323 instructors had no such project. In 323, I have added the element of a civic engagement project to give groups a tangible and worthwhile goal to pursue while enacting group communication skills. Thus, 323 has been transformed from a purely theory driven class to one that includes performance and, thereby, allows students to enact theoretical principles. In 223, I continued the tradition of using civic engagement projects, but modified the parameters in two ways. First, rather than having all groups in the class work on the same civic engagement project, I give each group the freedom to pick a project of their choosing. In fact, I mandate that the projects be different. Rather than helping one organization, my 223 groups help multiple organizations and take ownership of the projects. Since 223 is required for most communication majors as well as many technology majors on campus, and is an elective requirement for several other majors, I intentionally place both communication and technology students in the same groups and establish assignments guidelines that tap into both areas of expertise. The groups must do two presentations in front of the entire class. And, they must create a website portfolio documenting the project and their assessment data from the project. They must create a video for the project as well, which is displayed on the website. Overall, I have been extremely impressed with the quality of the websites and well as the results of each project.

Although the COM 297 research methods course is required of all SoC majors, the course is not really standardized. Even though I consulted other course instructors and tried to stay true to what is taught in most of the sections, I had the freedom to craft my own curriculum. I wanted students to understand not just the quantitative methods that most of the other instructors focused almost exclusively on, but also to have exposure to qualitative and rhetorical methods. Accordingly, I selected a textbook that covers all three research genres and aligns with my own belief that research is about creating an argument using data. I also selected a long list of articles as required reading to provide examples of various research designs, statistical tests and data analysis, and insights into the issues regarding academic research. Importantly, the readings and discussions were carefully designed to help students become critical consumers of research and to recognize its’ limitations alongside its’ benefits. In addition to learning about research methods, I feel it is vital that students actually learn to conduct research. Thus, I devoted a large portion of the class periods to applying the principles students were reading to SPSS tutorials and practice assignments including data entry, survey construction, data analysis, factor analysis, data collection, and writing up results with statistical notation. The students were also required to design their own study in groups, develop a survey, factor analyze the items, and develop specific research questions and hypotheses that were then subjected to data analysis for their individual papers. In sum, we did a lot of reading and tons of hands-on application resulting in written research reports.
Scholarship of Teaching and Learning

My scholarship primarily focuses on topics related to communication education (the teaching of communication) and instructional communication (the role of communication, regardless of one’s discipline, in the teaching-learning process). As you will notice from the titles of these articles, my research ranges from pure assessment projects to pedagogical and theoretical pieces. Specifically, my projects have included portfolio assessment in the basic communication course, assessment of information literacy instruction in the basic course, and assessment of classroom management training. Some of my studies have explored instructional variables such as instructor speech rate, cognitive styles, and student power. My latest line of research addresses the use of participation grades and the meaning of student silence in the classroom. 

More specifically, two of the publications listed below address the assessment of an ESL program from a case study perspective. Two of the other publications address the implementation and assessment of the effectiveness of a classroom management training program for graduate teaching assistants. In addition, two publications address portfolio assessment of student learning in the basic communication course. Meanwhile, three more publications address the measurement of learning outcomes in response to instructional strategies (i.e., participation grades, information literacy curriculum, instructor speech rate). The remaining publication addresses how argumentation and debate classes can best match students’ cognitive styles.

Each of these studies focuses on teaching and learning. The following are examples of my scholarly research that address SoTL issues, since each involves assessment of instructional strategies or learning outcomes:
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Instruction-Related Recognition

I have never been comfortable with teaching awards. It is not that I oppose the idea of teaching awards or object to others receiving such awards. Rather, I am uncomfortable with the idea of being recognized for my teaching when I am all too familiar with my flaws. No matter how many positive comments I might receive from students on course evaluations, just a couple of particularly nasty comments are what stick with me through the years. For instance, I taught an honors junior English course once in high school. I had 30 great kids in the class and I recall the evaluations being mostly quite positive; the Student Council would administer optional course evaluations if teachers wanted them to do so. I always chose to have my course evaluated because I wanted the information. I had one student who I caught plagiarizing on a research paper. It wasn’t anything terribly awful, but he failed to use quotation marks in various places and made other citation errors that were technically big problems. I made him re-write the paper and penalized his grade. But, he thanked me for the opportunity and became my teacher aide the following year. Even he had a positive experience in the course. But, the thing that still sticks in my mind after all these years is not any of that positive stuff. What I recall is the very nasty comment by one female student in that class. I have forgotten the wording, but it was very personal and hurtful. It colors my impression of that class to such an extent that, even though I felt the comment was grossly unfair, it still causes me to think of the class as a failure. So, when I say I am uncomfortable with recognition for awards, I mean that those negative comments stick with me and affect my self-perception of who I am as a teacher. In fact, I am still uncomfortable with being nominated for teaching awards. I will never feel that I deserve an award for teaching, because I see an award as a comment on one’s entire body of teaching experience and I have had more than my share of failures. It’s not that I think I am a bad teacher. In fact, I believe that I am quite a good teacher and do things the right way- despite any negative student comments. However, I am far from perfect and farther from where I would like to be as a teacher than I am comfortable with. When I was a master’s student, the basic course directors wanted to nominate me for the Cooper Award for teaching by a graduate student at the Central States Communication Association. I declined and never submitted a portfolio. So, they later submitted by name to the International Communication Association for a similar award; one that didn’t require a portfolio. That is the only teaching award you will see on my vitae. It’s really more embarrassing than anything else. I didn’t feel I deserved the award.

For lack of a more fitting place in the portfolio to address the following, permit me to offer an aside. I wholeheartedly subscribe to relational dialectics theory, which posits that humans are conflicted by nature and when faced with dialectical tensions that seemingly force them to make choices between opposing and conflicting positions will chose to respond by wanting “both/and.” In other words, I do not attempt to maintain linear positions and fully recognize that some of my beliefs are, indeed, contradictory because I want “both/and.” For instance, I want to reflect on my prior experiences and cannot fully put harsh negative student comments behind me; yet, I do try to ignore the past and concentrate on the future. Thus, rather than neatly unified themes, this portfolio likely follows themes that are more aptly characterized as dialectical tensions. 
Teaching Development Plan

The previous portfolio materials should provide a fairly clear picture of where I have been as a high school and university instructor. The three artifacts ought to offer a decent snapshot of where I am now as a teacher. Rather than repeat those two points of discussion (yes, I fully understand I am intentionally ignoring a few of the suggested points in this section), I prefer to use this space to address where I want to go as an educator in the future. After all, the past is the past and the present is tragically all too fleeting. Orel Hershiser, the former Los Angeles Dodgers pitcher, once explained that his mental approach during a game to a mistake such as giving up a home run was to reason that he could still be perfect for the rest of the game. In other words, he did not let a mistake get in the way of his pursuit of perfection. It is more important to be forward-looking, than looking backwards. Likewise, I try to focus on the future by concentrating on ways I can improve my teaching. If I have a subpar day in the classroom, the remainder of the semester can still hold the promise of perfection. If a lesson does not start off well, I try to change gears and make the rest of lesson perfect. Of course, perfection is perfectly impossible in the classroom. Nevertheless, the attempt matters. 

First and foremost, my agenda for improvement begins with improving what is doubtless my weakest area. I am extremely task oriented as a teacher. My task-focus crowds out social concerns in the classroom. This is likely seen by students as distant and uncaring. Over the course of the semester, I think my concern for my students as people shows, but in any given class period it is probably lost. I would like to show more caring for my students, increase perceptions of teacher immediacy (the perceived closeness between teachers and students), and use more positive reinforcement. Each class period typically begins with content rather than social discussion that warms the students up for the content. Because my COM 323 class has usually been during 50 minute periods, I feel a real push for time. Trying to incorporate more dialogue that demonstrates my concern for students as people would be useful. Although evaluations typically say I am a nice guy, they also indicate that I am seen as a taskmaster. Thus, I want to carve out time to build the social dimension of my classroom environment. Making the pace of the lesson feel more relaxed and less hectic is one possible way to create an avenue for social relationships.

Second, although I know that less can be more, I have a hard time enacting this mantra in the classroom. Rather than cramming as much content and as many activities into a class period or semester as I can, it might be wise for me to make better choices about what is truly important. There is an especially apt scene in the movie Wonder Boys where Katie Holmes’ character tells Michael Douglas’ character that he is telling her and the other students that writers have to makes choices and she doesn’t feel like he has made any choices in his never-ending novel. In a similar vein, even though I have made choices, there are further choices that I need to make; especially in regard to my COM 297 course.

Third, I noticed in my Fall 2010 graduate seminar that I did what I considered an excellent job, for me, of leading discussion on journal articles. I believe this happened because I was reading each article the week before the class, so the material was fresh in my mind. However, my undergraduate classes do not reflect this fresh perspective. All too often, especially when the assigned reading for the day is a textbook chapter that I have taught many times, I do not re-read the chapter in close detail. While I cover the highlights I want to emphasize, there is something to be said for approaching each day having just reviewed the reading as the students should have also done that day. Additionally, switching up textbooks occasionally and incorporating more journal articles I have not previously used would force me to approach the discussion with a fresh set of eyes.

Fourth, let me divert from specific goals for improvement to discuss the mechanisms through which I might achieve said goals. Change for me is internal. Reflection is all I really need to know what I must do. I have been teaching long enough, read enough pedagogy, and taken enough education classes to know what to do to improve. The rub is actually doing it. Attending professional practice presentations simply doesn’t work well for me. I am perfectly in favor of these sorts of events, but I rarely take away anything I do not already know myself. It is not information I need - nor motivation. What I need is a harder resolve to carry through with my intentions to implement changes. For instance, I have always known that providing positive reinforcement is a weakness for me. I use positive reinforcement; it’s just not especially glowing. I once had an English professor who was so good at dishing out positive reinforcement that I felt embarrassed anytime I contributed to the discussion because he would praise me in such a positive manner that I felt it called too much attention to me. I doubt I am capable of going overboard as he did; it is simply not in my personality. My reinforcement is genuine and it is conscious. However, I would like for it to become more unconscious- more of an instinct, rather than a calculated response. I would also like to heap more praise on students to reinforce their behaviors and contributions. I have known this for years and constantly resolve to make strides in this area. And, I have. I am far better at dishing out compliments than I used to be. But, I want to do more of that. No professional development seminar or book on teaching will help me. I have read Robert Boice and Parker Palmer and nearly every other notable name. They help, but they have not pushed me to enact and embody the changes I know I need to make. The solution is being able to flip that internal switch that allows me to override my reserved personality and spit out the glowing compliment. And, of course, practice makes perfect. I have to keep trying and making the effort until it does come more naturally for me. Many of the other areas I wish to improve upon share this internal solution.

Finally, I have a track record that suggests a slow adjustment curve. Although it is not always the case, any time I teach a new course or encounter a different student body I typically go through an adjustment phase. This slow adjustment curve is reflected in my numeric teaching evaluations; the first course is usually the roughest and, then, I notice an uptick in marks as I hit my stride. I desperately want to speed up this curve. When tackling new teaching assignments, I will need to rein in my ambitions so as not to overwhelm students. Here, I have far more questions for myself than I have answers. By beginning my course preparation and syllabus early, I can hope to accelerate my learning curve each semester. In the future, I want to take advantage of possible opportunities to teach other courses, so adapting quickly to new courses will be imperative to reaching my goals.
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communication educators: A repeated measures examination of the effects of student participation in the Political Engagement Project. Paper presented at the meeting of the Central States Communication Association, Cincinnati, OH.
Meyer, K. R., & Quinlan, M. M. (2005, April). Instructional discussions: At the heart of 
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Implications for students with disabilities. Position paper presented at the meeting of the Central States Communication Association, Kansas City, MO. [Top Panel Award, Instructional Resources Interest Group, $100 cash prize]
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and lessons learned. Invited participant on roundtable discussion panel at the meeting of the Central States Communication Association, Cincinnati, OH.

Meyer, K. R. (2006, April). Celebrating the past while shaping students’ future: 
Academic dishonesty in the communication classroom. Invited participant on roundtable discussion panel at the meeting of the Central States Communication Association, Indianapolis, IN.
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Communication Pedagogy

Communication Theory

Health Communication

Instructional Communication

Persuasion

Qualitative Research Methods

Quantitative Research Methods

Small Group Communication

B. Courses Taught as Instructor of Record

Advanced Argument and Debate (COMS 315) (b)

Advanced Debate (c)

Argumentative Analysis and Advocacy (COMS 215) (b)

Communication and Persuasion (COMS 342) (b)

Communication as Critical Inquiry (COM 110) (a)

Communication Research Methods (COM 297) (a)

English I (c) ***

English III (c) ***

Forensics (c)

Fundamentals of Human Communication (COMS 101) (b) *

Fundamentals of Public Speaking (COMS 103) (b)

Introduction to Communication Theory (COMS 235) (b)

Introduction to Research Methodology (COM 497) (a)

Language and Communication (COM 110) (a) **



Novice Debate (c)



Professional Practice: Forensics (COM 198.02) (a)



Seminar in Small Group Communication (COM 494) (a)



Small Group Processes (COM 223) (a)



Speech I (c)



Speech II (c)



Techniques of Group Discussion (COMS 205) (b)

Theater (c)

Theory and Research in Small Group Communication (COM 323) (a)

a = Illinois State University,   b = Ohio University,   c = Andover High School

* = included students from Chubu University in Japan

** = including a Learning Community section

*** = including Honors sections
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Communication in Your Workplace: Strategies for Teachers and Administrators 
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* = assisted Dr. Anita C. James
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against Increasing Class Size in COMS 103. Requested by Daniel A. West, School of Communication Studies, Ohio University, Fall 2007.

Developed and conducted training assessment of Fall Teaching Associate Orientation, 

School of Communication Studies, Ohio University, Fall 2007.
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Communication and Critical Inquiry Student Workbook (with Dr. Stephen K. Hunt, Joseph P. Mazer, and Dr. Cheri J. Simonds), School of Communication, Illinois State University, Summer 2005.

Assisted in the development of a Research Log and information literacy instruction for 

new curriculum in Language and Communication, COM 110 (with Dr. Stephen K. Hunt, Chad M. Kahl, and Jennifer L. Hootman), School of Communication, Illinois State University, Fall 2004 to Spring 2005.

Compiled and organized additional materials that were incorporated into the Language 

and Communication Student Workbook (with Dr. Stephen K. Hunt, Natalie Kussart, and Dr. Cheri J. Simonds), School of Communication, Illinois State University, Summer 2004.

Compiled materials to integrate into the critical thinking and argumentation portion of 

COM 110 Language and Communication curriculum for the revised General Education Program (with Dr. Stephen K. Hunt and Jeffrey H. Kuznekoff), School of Communication, Illinois State University, Spring 2004.

V. Scholarly Activity
A. Internal Presentations at Symposia, Colloquia, and Research Fairs

Meyer, K. R., & Kuznekoff, J. H. (2009, May). Classroom engagement: A multiple linear 
regression analysis of the variables predicting student silence and participation. Research presented at the 8th Annual Student Research and Creative Activity Expo, Ohio University. 
Meyer, K. R. (2008, May). Pedagogy in medical school: Rethinking the narrative nature 
of standardized patient programs. Paper presented at COMSubstantiality: A Celebration of Scholarly and Creative Excellence, School of Communication Studies research colloquium, Ohio University.
Meyer, K. R. (2008, May). Rethinking student engagement in the classroom: An 

investigation of student silence and participation grades. Research presented at the 7th Annual Student Research and Creative Activity Expo, Ohio University. [2nd place, $100 cash prize, Communication - Graduate Session]
Meyer, K. R. (2007, May). Assessing students’ information literacy skills and behavioral 
intentions in the basic communication course. Research presented at the 6th Annual Student Research and Creative Activity Fair, Ohio University. [voted Student Choice Award]
Mao, Y., & Meyer, K. R. (2007, February). Communicating knowledge in different 

classroom climate: A comparison of American and international teaching assistants. Research presented at the International Student Union’s Annual Research Symposium, Ohio University.
Meyer, K. R., & Mao, Y. (2006, May). A comparison of American and international 

teaching assistants: Classroom climate and students’ use of behavior alteration techniques. Research presented at the 5th Annual Student Research and Creative Activity Fair, Ohio University. [1st place, $400 cash prize, Communication - Graduate Session]
Hootman, J. L., Hopper, M., Hunt, S. K., Kahl, C. M., Meyer, K. R., Tsoumbakopoulos, 

V., & Van Hoose, K. J. (2005, April). The role of information literacy assessment in ISU’s basic communication course in the development of the new COM 110. Panel requested by The Ewing Symposium on Emerging Practices: Rhetoric, Critical Inquiry, and the First-Year Experience, Illinois State University.

Meyer, K. R. (2005, April). Arming instructors: Incorporating approaches to classroom 
management into training programs for the basic course. Thesis research presented at the Graduate Research Symposium, Illinois State University.
Simonds, C. J., Hines, J. L., Mazer, J. P., Meyer, K. R., Quinlan, M. M., 

Tsoumbakopoulos, V., & Van Hoose, K. J. (2005, April). Portfolio assessment in the basic communication course: Reflections of the GTA training program. Panel requested by The Ewing Symposium on Emerging Practices: Rhetoric, Critical Inquiry, and the First-Year Experience, Illinois State University.

B. Internal Presentations at Training Programs and Workshops

Meyer, K. R. (2013, June). Becoming a successful debater. Lecturer for the Summer 

Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R. (2013, June). Congressional debate strategy. Lecturer for the Summer 

Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R. (2013, June). Cross examination and crossfire. Lecturer for the Summer 

Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R. (2013, June). Parliamentary procedure and congressional roles. Lecturer 

for the Summer Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R. (2013, June). Topicality, theory, strategy, and refutation. Lecturer for the 

Summer Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R., & Barnes, K. (2013, June). Judge adaptation. Lecturer for the Summer 

Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R., & Harris, M. (2013, June). Effective filing techniques. Lecturer for the 

Summer Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R., Nickell, J., & Harris, M. (2013, June). Advanced flowing techniques. 

Lecturer for the Summer Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R., Nickell, J., Harris, M., & Barnes, K. (2013, June). Debating in college. 

Lecturer for the Summer Redbird Debate Institute, School of Communication, Illinois State University.

Meyer, K. R. (2010-2012, August). Classroom management training. Requested by Dr. 

Cheri J. Simonds & Dr. John Hooker, School of Communication, Illinois State University. Guest speaker for the graduate teaching assistant summer training program.

Meyer, K. R. (2011, October). Student participation and classroom silence. Requested 

by Jennifer Silva McDade, Center for Teaching, Learning, and Technology, Illinois State University. Guest speaker for CTLT’s Conversations with Authors program.

Meyer, K. R. (2011, June). Cross-examination. Requested by Donny Peters, School of 

Communication, Illinois State University. Guest lecturer for the ISU Summer Redbird Debate Institute.

Meyer, K. R. (2011, June). How to become a successful debater. Requested by Donny 

Peters, School of Communication, Illinois State University. Guest lecturer for the ISU Summer Redbird Debate Institute.

Meyer, K. R., & Peters, D. (2011, June). Flowing. Requested by Donny Peters, School of 

Communication, Illinois State University. Guest lecturer for the ISU Summer Redbird Debate Institute.

Meyer, K. R., & Zompetti, S. (2009, August). Classroom management. Requested by Dr. 

Cheri J. Simonds & John Hooker, School of Communication, Illinois State University. Guest speaker for the graduate teaching assistant summer training program.

Meyer, K. R. (2008, August). Leading classroom discussions. Requested by Daniel A. 

West, School of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Meyer, K. R. (2007, August). Advanced lesson planning and activity design. Requested 

by Daniel A. West, School of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Meyer, K. R. (2007, August). Communication apprehension. Requested by Daniel A. 

West, School of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Meyer, K. R. (2007, August). Leading classroom discussions. Requested by Daniel A. 

West, School of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Meyer, K. R. (2007, August). Making lesson plans. Requested by Daniel A. West, School 

of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Meyer, K. R. (2007, August). Research for speeches. Requested by Daniel A. West, 

School of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Meyer, K. R. (2007, August). Teaching information literacy. Requested by Daniel A. 

West, School of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Meyer, K. R. (2007, August). Understanding classroom climate. Requested by Daniel A. 

West, School of Communication Studies, Ohio University. Presentation for the COMS Fall Teaching Associate Orientation.

Hunt, S. K., & Meyer, K. R. (2004, August). Developing a syllabus. Requested by Dr. 

Stephen K. Hunt & Dr. Cheri J. Simonds, School of Communication, Illinois State University. Guest speaker for the graduate teaching assistant summer training program.

Meyer, K. R., & Olshak, R. T. (2004, August). Classroom management. Requested by 

Dr. Stephen K. Hunt & Dr. Cheri J. Simonds, School of Communication, Illinois State University. Guest speaker for the graduate teaching assistant summer training program.

C. Invited Presentations to Classes and Student Programs
Meyer, K. R. (2013, June). Debate workshop for Summer Enrichment Program cohort. 

Requested by Tonya Daniel, Office of Multicultural Student Affairs, Illinois Wesleyan University. Guest speaker for IWU Summer Enrichment Program.
Meyer, K. R. (2013, April). What happens after the lie: Errors and successes in 

apologizing and repairing one’s image. Requested by Sarah Roth, Honors Program, Illinois State University. Guest speaker for Honors Faculty Panel discussion on The Games of Lies.

Meyer, K. R. (2011, October). Small group communication theories. Requested by Jodi 

Hallsten, School of Communication, Illinois State University. Guest speaker for COM 111: Introduction to Communication Theories.
Meyer, K. R. (2008, July). Classroom management and student misbehavior. Requested 

by Dr. Elizabeth E. Graham and Melissa Broeckelman-Post, School of Communication Studies, Ohio University. Guest speaker for COMS 470/570: Effective Classroom Communication for Teachers and Trainers.

Meyer, K. R., & Broeckelman, M. A. (2007, April). Introduction to research methods. 

Requested by Pamela Rossi-Keen, Ohio University. Guest speaker for Introduction to Research class, McNair Scholar’s Program.
Meyer, K. R. (2006, July). Communicating at work: Conflict management styles. 
Requested by Daniel Rossi-Keen, School of Communication Studies, Ohio University. Guest speaker for COMS 101: Fundamentals of Human Communication.
Meyer, K. R. (2006, April). Ethical implications of enthymemes. Requested by Dr. Roger 

C. Aden, School of Communication Studies, Ohio University. Guest speaker for COMS 235: Introduction to Communication Theory.

Meyer, K. R., Novak, D. R., & Broeckelman, M. A. (2006, April). Introduction to 
research methods. Requested by Pamela Rossi-Keen, Ohio University. Guest speaker for Introduction to Research class, McNair Scholar’s Program.
Meyer, K. R. (2004, October). Unit 4: Persuasion and the persuasive speech in the basic 

course. Requested by Dr. Stephen K. Hunt, School of Communication, Illinois State University. Guest speaker for COM 392.08: Teaching Language and Communication.

Meyer, K. R. (2004, September). Plagiarism in the basic course: Instructional discussion 

model. Requested by Dr. Stephen K. Hunt, School of Communication, Illinois State University. Guest speaker for COM 392.08: Teaching Language and Communication.

Meyer, K. R. (2004, September). Unit 3: Message responsiveness and the group 

presentation in the basic course. Requested by Dr. Stephen K. Hunt, School of Communication, Illinois State University. Guest speaker for COM 392.08: Teaching Language and Communication.

Meyer, K. R., & Quinlan, M. M. (2004, September). Grade books; Evaluating CIPs and 

artifacts. Requested by Dr. Stephen K. Hunt, School of Communication, Illinois State University. Guest speaker for COM 392.08: Teaching Language and Communication.

D. Colloquia, Seminars, Lectures, and Workshops Attended

Lecture by Roger Newman entitled Examining our civil liberties in the wake of 9/11, 

American Democracy Project, Illinois State University, September 14, 2011.

Portfolio Circles, Center for Teaching, Learning, and Technology, Illinois State 

University, May 11 & June 22, 2011.

10th Annual University-Wide Symposium on Teaching and Learning, Illinois State 

University, January 6, 2010. 

Paul H. Boase Prize Lecture by Dr. Carole Blair entitled Absent(ing) past events: 
Presenting the World War II Memorial, sponsored by the School of Communication Studies, Ohio University, April 14, 2008.

Lecture by Dr. Arthur Frank entitled How stories make experience possible and how they 

make life dangerous, sponsored by the Stocker Professorship of Communication Studies and the School of Communication Studies, Ohio University, May 30, 2007.

Elizabeth G. Andersch Award Lecture by Dr. Sandra Petronio entitled Communication 
Privacy Management Theory, sponsored by the School of Communication Studies, Ohio University, May 21, 2007.

Paul H. Boase Prize Lecture by Dr. Robert Hariman and Dr. John Lucaites entitled 

Visual tropes and late-modern emotion in U.S. public culture, sponsored by the School of Communication Studies, Ohio University, February 22, 2007.
Outstanding Alumnus Lecture by Dr. Andrew F. Wood entitled Omnitopia as an 

emerging framework, sponsored by the School of Communication Studies, Ohio University, May 19, 2006.

Elizabeth G. Andersch Award Lecture by Dr. Arthur P. Bochner entitled 

Autoethnography, sponsored by the School of Communication Studies, Ohio University, April 2, 2006.

Paul H. Boase Prize Lecture by Dr. Gerry Philipsen entitled A modest proposal for the 
improvement of America’s conversation about race and social difference, sponsored by the School of Communication Studies, Ohio University, January 19, 2006.
E. Reviewing Duties for Conferences
National
Reviewer for the Celebrating COMMunity Intersections Program Series of the National 

Communication Association, 2012.

Reviewer for the Argumentation and Forensics Division of the National Communication 

Association, 2012.

Reviewer for the Basic Course Division of the National Communication Association, 

2006 to 2008 & 2012.

Reviewer for the Short Course Planner of the National Communication Association, 

2009.

Reviewer for the Public Relations Division of the National Communication Association, 

2009.

Reviewer for the Instructional Development Division of the National Communication 

Association, 2007 to 2008.

Reviewer for the Student Section of the National Communication Association, 2007.

Regional

Reviewer for the Instructional Resources Interest Group of the Central States 

Communication Association, 2007 & 2010.

Reviewer for the Intercultural Communication Interest Group of the Central States 

Communication Association, 2009.

Reviewer for the Basic Course Interest Group of the Central States Communication 

Association, 2007 & 2009.

VI. Service Productivity

A. Association Service Productivity

National
Meyer, K. R. (2013, November). Connective collaboration in the basic course: 

Assessment and student experiences. Respondent to panel presented at the meeting of the National Communication Association, Washington, DC.

Basic Course Division Representative to the Legislative Assembly of the National 

Communication Association, 2011 to 2012.

Immediate Past Chair for the Basic Course Division of the National Communication 

Association, 2012.

Chair of Program of Excellence Award Selection Committee for the Basic Course 

Division of the National Communication Association, 2012.

Member of the Unit Structures Task Force of the National Communication Association, 

2011.

Chair for the Basic Course Division of the National Communication Association, 2011.

Member of the Nominating Committee of the National Communication Association, 

2011 to 2012.

Member of Spectra Advisory Board, National Communication Association, 2010 to 

2013.

Vice-Chair and Program Planner for the Basic Course Division of the National 

Communication Association, 2010.

Basic Course Division substitute Representative to the Legislative Assembly of the 

National Communication Association, 2009 to 2010.

Vice-Chair-Elect for the Basic Course Division of the National Communication 

Association, 2009.

Meyer, K. R. (2009, November). Student engagement in the basic course: Competitive 

papers panel. Respondent to panel presented at the meeting of the National Communication Association, Chicago, IL.

Elected Secretary for the Basic Course Division of the National Communication 

Association, 2007 to 2008.

Meyer, K. R. (2007, November). Pedagogical practices and innovations. Chair of panel 

presented at the meeting of the National Communication Association, Chicago, IL.
Meyer, K. R. (2005, November). Putting instructional relationships under the 

microscope. Chair of panel presented at the meeting of the National Communication Association, Boston, MA.

Regional

Member of the Cooper Award Selection Committee, Central States Communication 

Association, 2011 & 2012.

Meyer, K. R. (2010, April). Debating the role of civic engagement in communication 
curriculum. Respondent to debate presented at the meeting of the Central States Communication Association, Cincinnati, OH.
B. University Service Productivity

Member on General Education, Critical Inquiry Committee, Illinois State University, Fall 

2009 to present.

Helped organize and coordinate the participation of Forensic Union students at 

Constitution Day, Illinois State University, September 17, 2009.

Meyer, K. R. (2005, April). The role of information literacy assessment in ISU’s basic 
communication course in the development of the new COM 110. Moderator of panel presented at The Ewing Symposium on Emerging Practices: Rhetoric, Critical Inquiry, and the First-Year Experience, Illinois State University.
Planning Committee Member. The Ewing Symposium on Emerging Practices: Rhetoric, 

Critical Inquiry, and the First-Year Experience, Illinois State University, Fall 2004 to Spring 2005.
C. School Service Productivity

Graduate Student Committees

Thesis committee chair for Anna M. Wright, School of Communication, Illinois State 

University, completed Spring 2013. [Ora Brettell Scholarship winner and Outstanding University Graduate Teaching Award winner]

Thesis committee member for Mary Sorenson, School of Communication, Illinois 

State University, completed Summer 2013.

Thesis committee member for Dennis Ellison, School of Communication, Illinois State 

University, Summer 2011 to Summer 2012 (student switched to 39-hour option).

Thesis committee member for Elizabeth M. Flood, School of Communication, Illinois 

State University, completed Spring 2012.

Thesis committee member for Stevie M. Munz, School of Communication, Illinois State 

University, completed Spring 2012.

Thesis committee member for Christine M. Bruckner, School of Communication, Illinois 

State University, completed Summer 2011.

Chair of 39-hour option for Mallory Leggett, School of Communication, Illinois State 

University, completed Spring 2013. 

Chair of 39-hour option for Michael Storr, School of Communication, Illinois State 

University, completed Spring 2011. 

Thesis committee member for Chandler Johnson, School of Communication, Illinois 

State University, Spring 2013 to present.

Thesis committee member for Rita Maina, School of Communication, Illinois State 

University, Fall 2012 to present.

Thesis committee member for Natasha Horn, School of Communication, Illinois State 

University, Fall 2012 to present.

Thesis committee member for Andrew Wagner, School of Communication, Illinois 

State University, Spring 2012 to present.

Thesis committee member for Jacob Hazzard, School of Communication, Illinois 

State University, Spring 2012 to present.

Thesis committee member for Justin Wright, School of Communication, Illinois 

State University, Spring 2012 to present.

Chair of 39-hour option for Lauren Murphy, School of Communication, Illinois State 

University, Spring 2013 to present. 

Chair of 39-hour option for Chelsea Niehaus, School of Communication, Illinois State 

University, Spring 2012 to present. 

Selection Committees
Chair of Search Committee for Director of Debate, School of Communication, Illinois 

State University, Summer 2013.

Chair of Search Committee for Assistant Director of Individual Events, School of 

Communication, Illinois State University, Spring 2013.

Chair of Search Committee for Director of Debate, School of Communication, Illinois 

State University, Summer 2012.

Member of the Outstanding Thesis Selection Committee, School of Communication, 

Illinois State University, August 2011 & August 2012. 

Member of Commencement Speaker nomination committee, School of Communication, 

Illinois State University, March 2010, February 2012 & February 2013.

Member of John R. Baldwin Leadership Award selection committee, School of 

Communication, Illinois State University, March 2010.

Member of Bone Scholarship nomination committee, School of Communication, Illinois 

State University, February 1, 2010.

Member on Graduate Workteam/Assistantships Committee, School of Communication, 

Illinois State University, Fall 2009 to present.

Evaluation Committees
Member of COM 297 Assessment Sub-Committee of Communication Studies, School of 

Communication, Illinois State University, Fall 2012 to Spring 2013.

Member of the Non-Tenure Track Faculty Evaluation Committee, School of 

Communication, Illinois State University, April 2010 & April 2012.

Member on Instruction and Teaching Effectiveness Committee, School of 

Communication, Illinois State University, Fall 2009 to present.

Other Service Work
Supervised Internship Project of Chelsea Niehaus, Summer 2013.

Member of Task Force to create a Communication Education Administration doctoral 

program in the School of Communication, Illinois State University, Spring 2013 to present.

Supervised Independent Study Project of Ryan Cashman, Spring 2012.

Sought and won request to increase Grant-in-Aid budget for the Illinois State University 

Forensics Union, Spring 2009.

Meyer, K. R. (2010, January). Holistic classroom management for diverse learners: 
Exploring the efficacy of an instructional DVD program. Chair of session presented at the 10th Annual University-Wide Symposium on Teaching and Learning, Illinois State University.

Won appeal for Forensic Union of Student Fee Board program fund, Illinois State 

University, Fall 2009.

Organized GradCo Professional Development Seminar on Life Outside the Academy, 

School of Communication Studies, Ohio University, May 26, 2006.

Organized GradCo Professional Development Seminar on Preliminary Exams, School of 

Communication Studies, Ohio University, May 12, 2006.

Organized GradCo Professional Development Seminar on Conference Submissions, 

School of Communication Studies, Ohio University, January 13, 2006.

Organized GradCo Professional Development Seminar on Job Application and the 

Interviewing Process, School of Communication Studies, Ohio University, November 4, 2005.

Elected GradCo Professional Development Co-Chair, School of Communication Studies, 

Ohio University, Fall 2005 to Summer 2006.

VII. Professional Affiliations

A. National Communication Association member, 2003 to present.

B. Central States Communication Association member, 2003 to present.

C. Basic Course Director’s Conference, 2004, 2006 to 2008, & 2012.

D. International Communication Association member, 2004.

E. National Forensic League member, 1984 to 1999.

VIII. Academic Projects in Development

Hunt, S. K., & Meyer, K. R. A new pedagogy of engagement for communication educators: A repeated measures examination of the effects of student participation in the Political Engagement Project. 
Hunt, S. K., & Meyer, K. R. Engaged persuasive communication. (textbook proposal)

Mao, Y., & Meyer, K. R. Comparing student perceptions of the classroom climate created by American and international teaching assistants.
Meyer, K. R. An examination of Michael Vick’s speech of apologia: Implications for the study of sports apologia and image repair.

Meyer, K. R. Narrative argumentation: Regarding narrative as argument and the resulting need for developing narrative literacy skills.
Meyer, K. R. Organizational communication at Casa Nueva, a worker-owned cooperative.

Meyer, K. R. Steroids and ethics in baseball: Testing apologia and image repair theories.

Meyer, K. R. Student classroom engagement: Rethinking participation grades and student silence.
Meyer, K. R., & Mao, Y. A comparison of American and international teaching assistants: Classroom climate and students’ use of behavior alteration techniques.
Meyer, K. R., & Titsworth, S. Assessing students’ information literacy skills and behavioral intentions in the basic communication course.

Meyer, K. R., Titsworth, S., & Graham, E. E. Student classroom engagement: A multiple linear regression analysis of the variables predicting student silence and participation. 
Meyer, K. R., Titsworth, S., & Graham, E. E. Student classroom participation: Exploring student definitions of, motivations for, and recommendations regarding participation.
Meyer, K. R., Titsworth, S., & Graham, E. E. Student engagement in the classroom: An examination of student silence and participation.

Meyer, K. R., Titsworth, S., Graham, E. E., Bates, B. R., & Brooks, G. P. Student classroom engagement: Developing a scale to measure student voice.

Titsworth, S., Novak, D. R., Hunt, S. K., & Meyer, K. R. The effects of teacher clarity on affective and cognitive learning: A causal model of clear teaching behaviors.

Selected Artifacts
Artifact # 1—Teaching Evaluations
This artifact presents the grade distribution, quantitative student evaluations by course, and qualitative student evaluations by course, for each course I have taught in my years as a faculty member at ISU. Viewing the quantitative and qualitative evaluations within the context of grade distribution is important, as there may be an interaction effect between grade inflation and student evaluations. In addition to the summative quantitative course evaluations I provided earlier in this portfolio, I believe this artifact will provide a more complete picture of students’ reactions to my courses. Granted, this document is lengthy, but it is a worthwhile read.
Artifact # 2—Director of Forensics Evaluations
This artifact presents informal evaluations of my role as Director of Forensics (DOF). Each Spring, the Speech Team writes “What I Like About You’s” before the State tournament. It is a really neat team tradition that precedes my time, but it is one that I have enjoyed. I have enjoyed writing notes to the students and reading their notes to me. Every coach and student leaves messages for everyone else in a paper bag with each person’s name on it. The team reads these messages on the ride to the State tournament. The messages are all positive, so these are not formal evaluations. However, since the team itself is not a course, there is no way for me to have students do formal evaluations of my role as DOF. Nevertheless, I believe these student comments provide some insight into my interaction with the speech team members. Again, this document is rather lengthy, but it does provide student perspectives that are missing in my formal evaluations so a close reading is warranted.
Artifact # 3—Unsolicited Thank You Letters
This artifact presents a few unsolicited thank you notes I have received from graduate and undergraduate students. Many of these notes speak to the impression of students after they have taken my course and began their careers or had time to reflect more fully on the learning experience.
Artifact # 1—Teaching Evaluations

I. Grade Distribution


A. COM 494 Seminar in Small Group Communication
Taught and evaluated 3 sections of COM 494 Seminar in Small Group Communication (27 students) that compiled a composite grade point average of 3.63, on a 4.00 scale.

B. COM 323 Theory and Research in Small Group Communication
Taught and evaluated 7 sections of COM 323 Theory and Research in Small Group Communication (210 students) that compiled a composite grade point average of 2.94, on a 4.00 scale.

C. COM 297 Communication Research Methods

Taught and evaluated 3 sections of COM 297 Communication Research Methods (87 students) that compiled a composite grade point average of 2.45, on a 4.00 scale.

D. COM 223 Small Group Processes
Taught and evaluated 4 sections of COM 223 Small Group Processes (227 students) that compiled a composite grade point average of 3.04, on a 4.00 scale.

E. COM 110 Communication as Critical Inquiry
Taught and evaluated 1 section of COM 110 Communication as Critical Inquiry (23 students) that compiled a composite grade point average of 2.09, on a 4.00 scale.
F. COM 198.02 Professional Practice: Forensics
Taught and evaluated 8 sections of COM 198.02 Professional Practice: Forensics (161 students) that compiled a composite grade point average of 3.88, on a 4.00 scale. No course evaluations are collected for this course.
II. Quantitative Student Evaluations of Teaching Performance

A. COM 494 Seminar in Small Group Communication

	Semester
	Teacher Effectiveness
	Usefulness
	Teacher Affect

	
	Meyer
	School
	Meyer
	School
	Meyer
	School

	Fall 2010
	3.92
	4.35
	3.19
	4.28
	2.54
	4.31

	Fall 2011
	4.27
	4.36
	4.29
	4.39
	4.00
	4.53

	Fall 2012
	4.57
	4.39
	4.57
	4.38
	4.86
	4.49

	Totals
	4.18
	4.37
	3.83
	4.35
	3.52
	4.44



B. COM 323 Theory and Research in Small Group Communication

	Semester
	Teacher Effectiveness
	Usefulness
	Teacher Affect

	
	Meyer
	School
	Meyer
	School
	Meyer
	School

	Fall 2009
	3.50
	4.17
	3.65
	4.14
	2.28
	4.06

	Fall 2010
	4.45
	4.35
	4.29
	4.23
	4.00
	4.28

	Spring 2011
	4.45
	4.61
	4.10
	4.48
	4.15
	4.65

	Fall 2011
	3.62
	4.26
	3.69
	4.15
	2.64
	4.15

	Spring 2012
	3.64
	4.17
	3.68
	3.97
	2.65
	4.07

	Fall 2012
	4.63
	4.34
	4.42
	4.27
	4.04
	4.27

	Spring 2013
	4.25
	4.31
	3.87
	4.21
	3.69
	4.29

	Totals
	4.08
	4.25
	3.96
	4.11
	3.35
	4.18



C. COM 297 Communication Research Methods
	Semester
	Teacher Effectiveness
	Usefulness
	Teacher Affect

	
	Meyer
	School
	Meyer
	School
	Meyer
	School

	Spring 2012
	3.70
	4.17
	2.61
	3.97
	2.49
	4.07

	Spring 2013
	3.73
	3.82
	2.66
	3.75
	2.07
	3.68

	Totals
	3.71
	4.12
	2.63
	3.94
	2.33
	4.01



D. COM 223 Small Group Processes

	Semester
	Teacher Effectiveness
	Usefulness
	Teacher Affect

	
	Meyer
	School
	Meyer
	School
	Meyer
	School

	Spring 2010
	3.47
	3.91
	2.93
	3.68
	2.60
	3.63

	Summer 2011
	4.61
	4.44
	4.25
	4.06
	4.78
	4.38

	Summer 2012
	4.42
	4.34
	4.15
	4.07
	4.24
	4.29

	Summer 2013
	3.50
	3.87
	3.11
	3.48
	2.68
	3.26

	Totals
	3.67
	3.96
	3.19
	3.72
	2.97
	3.70



E. COM 110 Communication as Critical Inquiry

	Semester
	Teacher Effectiveness
	Usefulness
	Teacher Affect

	
	Meyer
	School
	Meyer
	School
	Meyer
	School

	Fall 2009
	3.95
	4.15
	3.93
	3.99
	3.33
	4.13

	Totals
	3.95
	4.15
	3.93
	3.99
	3.33
	4.13


III. Sample Qualitative Student Evaluations of Teaching Performance

A. COM 494 Seminar in Small Group Communication


Student Recommendations to Improve the Course

You teach the class well. At times our discussions were awkward because it seemed like no one wanted to speak up. This improved throughout. I believe that is because of the assigned articles.

Try to break up readings with more activities or PowerPoints. Hard to focus in a long class.

Maybe have a midterm and a final to space material out.

Spend less time discussing how to read articles as the semester goes on so we can learn more about their content. As time goes on, we understand how to read the articles better.

Towards the end of the semester the articles got repetitive. I felt more antsy/bored during class towards the end of the semester since I no longer enjoyed reading articles.

I don’t like that all of the grades are dependent on the group. This is also a very hard course for a first year.

The structure of the class was very frustrating. We worked on a research project throughout the entire semester that required a thorough understanding of research methods. As a first year student, this was very difficult for me. I feel as though the majority of my efforts this semester were just to stay afloat. The structure of the class was consistent, but I feel I would have benefited from more variety. 

Undergrad small group, research methods, and ProSem should be prerequisites for this course.

Do not make us pick the topics for our research papers on the first day! If you’re going to do that tell us ahead of time so we come with ideas.

Can’t think of anything; sorry.

Too much focus on research methodology – minimum focus on small group theory and application.

Make a more real life practical application with content – not just doctorate route application. Have more spaced timing of assignments.

Incorporate more activities or varied instructional techniques. Discussions are good BUT they get boring if that is all we do for 2½ hours. Spice it up! (
A lot of points were kept until end. Make grading criteria more specific. We got very good at reading journal articles – but I fear real world applicability is lacking – especially for workplace people.

Ditch the textbook. Focus more on small group com and less on research. It felt more like a methods course.

It is frustrating to be going into the last week of classes and only have 27% of our grade complete. I would change this as I cannot tell how I am doing in the class. Also let us out early more than once per semester!!

Have the course be more to the point. Have the groups form 2 or 3 weeks in that way the class can get to know people before they join a group. No 1st years in the class.

Provide more time/organization when selecting research groups and topics.


Teaching Strengths Identified by Students

Dr. Meyer was very helpful outside of class, and he promptly responded to emails. He was also very willing to meet outside of office hours, which I really appreciated.

Very available over email and willing to meet with students.

Always willing to meet with us and very good at emailing back.

Teaches to the top – good.

Very helpful and available to meet with and help students with projects.

It is clear you have an interest and passion for content. Clarification of course content is good.

Excellent feedback. Always available. Awesome to work with on a one-on-one basis.

You know your stuff well and take your job seriously! You clearly belong in academia.

Well organized, knowledgeable and available.

You are always willing to answer questions and are very respectful of all opinions.

The activities were good. You were very helpful in your office whenever we needed you.

I like that we were taught how to properly read an article. You are extremely helpful and I’m not afraid to meet with you outside of class to get clarification.

I like how available you are for help.

Don’t change anything, everything was great.

Very personable. Care about us. Go out of way to help.

Organized, easy to talk to, and explains material well.

Good discussion facilitating.

Teaching us how to quickly and effectively read articles was incredibly helpful. Your explanations on things over our heads was/is also very helpful, even if it takes extra explaining.

You do a wonderful job explaining content and methods. At times I understood methods better after you explained it and I have already taken the methods course.

Great discussion/activities. Friendly, open, comfortable setting.

I am happy with the instructor’s teaching style. He is open to questions, suggestions, discussions and gives good examples to support theory.

Class discussions have been very beneficial. I enjoy how you really open. It is also helpful that you are easy to contact and are quick to respond. Very strong clarification.

Well prepared, very informative without being overwhelming, great feedback, very knowledgeable.

Extremely helpful with understanding the research process and details of how to effectively research. Always willing to help/spend extra time on confusing concepts.


Student Recommendations to Improve Teaching Skills

Nothing. You are a wonderful teacher and I learned a lot from you. Thank you!

Provide more instruction for effectively leading class discussions (for articles). You are awesome and incredibly helpful.

I would like more activity time (
Spend less time on the first article we talk about every class – interest drops off after an hour.

Try to understand that grad students are typically enrolled in multiple courses at a time and working. This class demanded a lot of time with last minute deadlines and a lot of work required outside of class and group meetings.

Bring more outside examples to class!!!

Can’t think of anything. Had a nice time.

More clear criteria for attendance and discussion evaluation and allocation of grades is needed. Approach course more like graduate, not undergrad.

I would just love more variety and energy. It is obvious you are passionate and that is fabulous, just turn that into more energy.

Being so particular on most things is irritating. I would try to be more flexible and more laid back.

Have more fun with the class.

B. COM 323 Theory and Research in Small Group Communication

Student Recommendations to Improve the Course

Hold this course in a roundtable discussion, people will talk more that way. 

Through experience we have learned to work in groups from what you have taught us.

More in-class activities and give them a small point value so we can get a little credit for it. I would love it if there was only one possible answer on a test, not multiple.

Re-name the Individual Reflective Paper a Research Paper or don’t require outside sources to talk about our personal experience, and make the papers shorter. 10 pages is a stretch.

Liked the “bring 3 key findings.”

Group exams before individual exams.

Keep one article per day. Let us out on time. Make final paper either research or reflection.

Make sure to be more specific about what will be asked of us to take from the journal articles.

For grading, if your group does worse than you, keep the individual score.

Spend more time discussing articles.

More lecture and less activities.

Call the individual paper what it is…a research paper.

More group activities.

The study guides are so long. I would recommend offering them but not for credit.

More discussion during class.

Alter civic engagement project. Include more research articles. Limit information on PowerPoints.

Less review of concepts learned in 223.

Making more direct study guides and removing requirement of study guides would be awesome.

I would rather read an article and discuss it as a group than do group activities.

This course was loaded with a lot of information that was made for exams. However, that helped me to put more effort to make sure I did well.

Do not make the study guides required because it is very time consuming and that is not how everyone studies.

Not make study guides so long. The information is too much to remember. Final shouldn’t be cumulative. This isn’t the only class students are taking, puts a lot of stress on students.

Overall the course was well organized and fair. It was frustrating during exam time with the grading but I understood since it was clearly outlined in syllabus.

PowerPoints and slowing down lecture. I constantly felt rushed in this class and had trouble understanding clarifications you made about the text.

With the chapter presentations it was very unclear to us as to what you expected. We didn’t know how much PowerPoint was too much or how much talking not to do.

I would make tests easier (multiple answers, etc.) and lessen demands of chapter presentation.

More time for lecture notes. Activities help – more explanation on how activities apply to course content. Ex: activity – notes – activity notes.

Come up with a different grading scale for the test/group test.

Go over chapters after group presentations to ensure understanding of main concepts.

Some group activities not needed. Go through PowerPoints too quickly for amount of info on them.

My main issue was the way the third test was proceeded by the “Fish Bowl” Discussions, and how, rather than paying attention to the content of the discussion so we would be prepared for the test, we were asked to pay attention to things like eye contact. We needed to spend class time on that material.

I feel like your examination techniques are perfect for group examinations. However, I feel as though for the individual examinations they should not be as difficult as you make it.

Space things out a bit more, don’t have everything due at the end.

Way too much jammed into one semester. Drop some things. Everyone is way too worried about tests and never have time for group project till the end.

Speaking slowly when giving info that will be on the exam.

Make study guides for exams, Rothwell’s study guides suck. We spend a lot of time in ad hoc groups- this did not help me on exams.

Be more easy going. Your test are difficult, just understand that.

The amount of reading that is required is very heavy. We have to read 40 pages a night and when we get to class we only spend 10-15 minutes talking about it. The amount of knowledge that we are required to know is excessive. We are not used to this testing style.

Allow for groups to work in class, do not spend an entire hour on 1 slide of a PowerPoint. Allow students to listen to fishbowls rather than pay attention to other things.

Make tests less ambiguous.

Stress importance of ad hoc work more. Give more ideas for group evaluation projects (surveys, etc.).

Everything piles up at the end, try spacing out projects/tests/presentations.

Don’t return individual test and then get in groups to look at group test. Everyone is able to see each others’ grade even if you don’t want them too.

Longer discussion on PDF’s.

Focus on PDFs more – make study guide for them.

Taking a little more time to review course concepts compared to in-class activities – overall good though.

Maybe replace the fishbowls with something else.

Space materials more evenly over the exams. Fishbowls were good, but they would have been more beneficial for content rather than analysis.

More time spent on reviewing materials in class; most lectures were crammed into the last five minutes. 

The project should be worth more since we’ve been working on it all semester.

Meet with each group outside of class during one of their meetings.

Have individual evaluations due with group evaluations.

Group tests before individual.

Don’t have the final paper include a theory; it would be a better learning tool to just reflect.

Not have the papers all at the end near crunch time of the semester.

Try to slow down the lecture. Sometimes too much info at one time.

Have an evaluation for group participation specifically on the project itself.

It would be nice if we were able to take more time on the textbook. I felt the course moved too fast for me to fully comprehend material.

Try having class discussions where the students solely talk about the chapters and you talk if they are going down a different direction.

After fishbowls let groups get together and talk right away instead of waiting until they are all done.

Nothing, I felt that the course was very well structured and I enjoyed the content.

Sometimes I think class feels rushed, like you have too many things crammed into one class period.

Have time at end of fishbowls to go over big concepts and discuss what was talked about to better understand.

Add more assignments for the civic engagement project. Make the tests a little shorter so we have enough time.

Reduce the amount of reading.

Change the amount of information that’s on the 3rd test.

More small group activities beyond going over readings. Or make those more interesting.

You should lead the fishbowls and not just have students talk because we didn’t learn anything from their conversations. Also, the PDF’s were too much. Two of them were really necessary but the others were just confusing.

Space out assignments more. A little less busy work.


Teaching Strengths Identified by Students

You are brilliant…really…a very smart man, and you show your concern for each student. I think your strength is the material you chose to teach, it’s helpful.

Good at explaining things we do not understand.

Very friendly and passionate about what you teach. Very helpful.

The class activities were awesome. They went with course content.

Consistency. I always knew what to expect.

You make students comfortable participating in class, you are very organized and good at explaining material.

You know the material well and can communicate it in a way that’s easy to understand.

Activities are useful and helpful to integrate both textbook and online sources.

You are always willing to work around students’ schedules to meet with them unlike some professors.

Very helpful to every student if they don’t understand.

Professional. Showed more personality this class!

Entertaining and easy to talk to about misunderstood content. Explains material.

You’re very organized and obviously know the subject very well. I have a lot of respect for you as a teacher.

Very helpful, wants people to learn, open to talk to.

Always available outside of class for help. Good feedback.

Very structured, great at explaining things in an understandable way.

Friendly, helpful, always in a positive mood.

Very nice and easy to communicate with.

Knowledge on material, respect for students, clarify whenever needed.

Lectures are very clear and helpful with understanding texts and journals.

Creativity in group projects – liked the freedom.

You can tell he’s passionate and enthusiastic about his job.

Clearly communicates course material through class activities and examples.

Engaging students, always being helpful and approachable, always clarifying questions about the text.

You are fair and respectful of students. It is refreshing when a teacher knows you by name.

You know the material. You’re supportive and have good proxemics.

You put the fear of god in students the 1st day.

Very passionate about the material – you make class enjoyable. Turn around time on graded materials is very quick.

Very knowledgeable and helpful. Nice and witty.

You’re a really good teacher and easy to pay attention to.

Explaining material. Using relevant examples.

Organized. Like way we were evaluated with working on group exams and projects.

Nice. Genuine.

Good attitude and teacher, way of teaching and explaining material well.

He’s good at interacting with students and giving examples that we can relate to.

Good discussions about journals.

Teaching is your passion. You take it seriously, which is contagious for us.

Made material interesting.

Easy to approach, very organized.

You have the class organized great. We know exactly what is coming and it makes it a lot easier on us.

Very smart. Tests were challenging but felt good doing well on them. Great study guides!

Organized, knowledgeable, passionate.

Very well organized. Sticks to syllabus. Fair grader.

Reasonable. Understanding. Fair.

I really enjoyed your class. You listen to us and treat us like adults!

Very supportive, clearly identified requirements, course content explained well.

Continue to meet with students if test grades aren’t at a specific grade, it pushes students to do better so that they won’t have to have that meeting.

Excellent discussions, activities, and projects.

Good organization, motivating.

Explaining concepts, clarifying information.

Knowledgeable, approachable.

Fair and respectful – I really enjoyed having you as an instructor.

Describing material and making information clear.

Activities are cool, good pace through materials.

You are a very passionate professor and it shows. You are very personable and made yourself available to students.

You offer help for students who would like it.

Organized, very smart.

Challenge us to think critically. Incorporating activities with chapter info. Creating user friendly study guides.

The instructor is organized and prepared for class.

Knowledge of the text. Your study guides are awesome!

The activities really helped me understand the concepts in class.

Highly intelligent instructor, very good at imparting knowledge.

You know a lot about communication and are very calm throughout the class period.

Organization. Knowledge of course content. Structure of class. Personality.

I liked working in groups and doing little activities.

Very good class activities.

Made class fun sometimes. Very hands-on/group centered.

Attentive to students.

Organized. Applying course content to activities. Good at involving students in class.

Having good activities to explain content in the chapters.

Group exams really do work out for the best.

Enjoyed groups and how we took exams.

Always willing to help and be open to the class and friendly.

Extremely knowledgeable about course content, conveys info clearly, but still expects students to bring their best to class.

You are very knowledgeable, perhaps one of the best professors in the COM department as far as your knowledge on your course content.

Friendly. Knowledgeable. Willing to help.

Very passionate and knowledgeable on the topics which you teach. Love this aspect because it tends to inspire me.

Ad hoc groups are fun!

Activities in class are great as well as examples to relate to material (i.e., IDEO video etc.).

I think you are a really strong teacher and really know what you are talking about!

I like the group structure and think the set-up is unique, interesting, etc.

You really know what you are talking about during lecture.

Good at meeting with students. Respectable. Always willing to help.

I love how much you care about your students being able to meet with you is great.

You care about your students, I truly respect that.

You are very knowledgeable but you need to give more in-depth lectures. I have done all the readings and work required for class, and still don’t do well on exams.

I like the group activities.

Very well-prepared, very knowledgeable. Expects nothing but excellence.

Organized, clear on what is expected of us, and really like the group test.

Class discussions/activities were helpful.

Good at clarifying PDFs and readings, helpful when you do so.

Explain concepts well, incorporating more than just PowerPoints.

You are very caring to students’ needs. Turn around rate on grades is awesome.

I like going over PDF files because they are hard to understand – I like how we start class breaking those articles down.

Nice guy and smart, helpful with topics discussed.

Strong knowledge of content.

You can tell you care about the material and have a clear understanding on it.

Good at communicating the text, class time used well. You are very passionate about this class and material.

High but fair class expectations.

Very helpful with civic engagement project. Returns/responds efficiently to emails and questions.

Keep the way you did it this semester for how we had the option to email you if we did not think group members should get full credit.

Very thorough information. Keep peer grading system optional. No need for people who plan on [not] giving less than 100% to email.

Always prepared- great explainer. Good discussions.

Organized. Clear. Kind. Course content.

You’re very organized. I liked the structure of tests. Great teacher.

Good at explaining material. Helpful during office hours.

Going over PDF readings in detail using group discussion to better clarify stuff.

You were great. Knowledgeable and friendly.

Return of graded work. Activities in class. Forming groups.

Taught material very clearly. Did a great job putting content to work. Challenging.

Patient and accommodating.

Turn around grade time is great, and great he goes over PDF’s for better understanding.

Letting us do a civic engagement thing and being open to the students.

Friendly, polite, caring. Organized, definitely able to get your point across.


Student Recommendations to Improve Teaching Skills

I hope the seminar style works for you. I think the hardest part is to make sure the students read. But take care. I have enjoyed you as a professor.

During discussion, better clarify key findings of articles because sometimes still confusing.

None, really. One of my favorite teachers at ISU!

Nothing. Very respectful and had a great/enjoyable attitude. My favorite combination of course and instructor at my time here at ISU. Learned a great deal.

Maybe more guidelines for paper or providing examples.

More instruction on material we will be tested on! (
Like the fishbowls, but hard as a listener to get knowledge out of them.

Change up the lectures a little or how they’re taught – gets a little repetitive.

During lecture, you sometimes ramble on about one specific topic for too long that no one really asked for clarification about.

Be more flexible.

None! You’re a great teacher, strait to the point which I like.

I think teaching skills are good!

Maybe the test questions not so tricky?

Time management. Lots to cover in such a short time period.

Slow down when talking. Lectures filled packed with a lot of information.

Loosen up a little! (
Keep discussions on journal articles to 1 period – hard to jump back and forth between periods and discussion topics.

Improve on class discussion and get everyone involved.

More lax attendance policy.

Taking more time to explain material.

More chapters during lectures/PowerPoints.

Not so strict on attendance policy. We pay to be here.

Talk a little plainer so students can relate easier (
Your skills are great, don’t change a thing.

Loosen attendance policy (we’re seniors, we are old enough to decide if we need to come to class).

More seminar discussion. Less use of PowerPoints.

A little more lecture on complex topics would be helpful.

Explain material more in-depth.

More enthusiasm, energy (
Slow down – difficult to follow PowerPoints and take notes. Maybe send PowerPoints in advance so we can just add to them.

Did an excellent job. Can’t think of any. Would definitely recommend as an instructor. Thanks.

I enjoyed the class.

Slow down speech when you tell us “write this down.”

I think you expect too much from students. This is a very time consuming class.

Go into more detail with PowerPoints. Be more reasonable.

Try to give tips on group test taking. I feel my group was the least successful due to slackers and we were unable to address them since exams were so close together.

The instructor could be more understanding and respectful.

Slowing down. Clarifying writing assignments. Asking for more overall participations in class. I think students were hesitant to ask questions because they felt you would think their questions were stupid.

Sometimes you move a little quickly, clarifying would help.

Class is always let out late. You try and shove too much information in a short period of time which causes information overload.

We get it - groups are better than individuals, we don’t need 300 activities to prove it.

Try to go over book material more in class to prepare for exam.

Don’t be so strict about attendance…let us type study guides.

Lecture – more time to take notes.

Connect with students more and more flexibility in class.

Leave more time for discussion of PowerPoints- they seemed rushed.

Less ambiguity on what we will be tested on. Sometimes come across very intimidating.

Tends to be very mean in nature, maybe doesn’t mean to be, but lighten up a bit!! Expects a lot, explains a little.

Make sure everyone understands the readings, it can become quite complicated at times.

Repeating/slowing down when giving important information.

Listening, give students the chance to speak.

I find this very informational but too much information has been crammed into this semester. I would have liked to have more time to go more in-depth with material/concepts.

Could be a little more laid back and easy going about things.

Listen to students answers fully because you tend to interrupt people.

Be more supportive when the class does well.

The test can be a little hard even if we study a lot. I feel grading is sometimes unfair.

Review session opportunities (even if outside of class).

Flexibility is there, but often overshadowed by an intimidating seriousness. Some students found it hard to communicate with you because of your intensity. But it is overall a positive trait.


C. COM 297 Communication Research Methods

Student Recommendations to Improve the Course

Although it is not your fault, the content is extremely hard. Trying to get ahead in this class is difficult because you have to understand the content, and I had trouble with that until your lectures.

Some assignments were unrealistic to complete in time frame. 50 minute class too short to get through all the information set for each day.

Less SPSS more course content.
Begin the research projects more early on in the semester so we are able to produce higher quality work.

Not spend every day in the lab, vary the lectures and slow down. Too fast moving through stuff that I couldn’t apply anything.

SPSS is very difficult, very time consuming. Seemed far too advanced for an undergraduate class.

Everyone complained about too much work at the end, so fix that. But you knew that already. However, people tend to remember the end of the semester and let it cloud their judgment, which isn’t fair to you.
Allow more lab time. Send surveys out earlier in semester.
More time in lecture. If labs – more detailed (practice) with programs. Research projects – begin sooner.

Less time running tests in SPSS, more time explaining what we are doing.

Get rid of individual paper! No other class does it! Learn how not to place 68% of the grades in the class to the last week.

I don’t know what anyone could do to make this course easier. I think one thing could be helping with the constructing of our surveys more.

You tried to cover way too much material in 50 minutes. Making it hard to take notes, keep up, and actually comprehend material. You should slow down and minimize the material you try to teach in one class period.

Spread the group paper, individual paper, survey, and presentation better throughout the semester.

I don’t think lectures and readings are enough to really understand the material. Partner/group activities would help a lot I think.

Find more clear and effective ways to teach SPSS to people who aren’t numbers/math people.

I would have the survey items and all of the EFA’s due a lot sooner.
There are too many assignments and not enough time. The amount of material we are expected to know is outrageous. I don’t think ALL comm majors should be required to take this course. I’m never going to use SPSS in my field.

The content is incredibly boring so maybe switch up what we do in class so it’s not the same thing day after day.

I was very nervous and intimidated by this course, just explain more of the SPSS and things.

Make exams easier, easier SPSS assignments because no other 297 class has to do what we did, I was in the lab probably 30+ hours this semester.

I would only have a group project portion. Trying to do a group paper, individual paper and study for a final all in the final two weeks is way too much pressure for students especially when the course content is this hard. I feel like this class was quantity over quality.

Taking out an assignment, because a lot of us don’t have time to work on research paper throughout the semester on top of other required work in the course; on top of other classes. It’s overwhelming. 

A different textbook may help. The text formats are excessively difficult. Offer more grade opportunities – seems like my classmates are trying to be successful, but the difficult tests (which make up a huge percent of the course grade) are hurting them.

You expect a lot out of students, it’s a lot of pressure to live up to what you want from us. We have never done this before, so it’s a lot.

Make checkpoints to turn in the 15 page paper. Check our progress along the way. Space the paper out way longer.

You tried to be nice by pushing back deadlines but it only hurt us. Everything had to be done at one time and it’s so overwhelming. Also, the 15 page paper is completely unnecessary and excessive.

Be more specific on what is supposed to be in the 15 pg. paper.

Have same SPSS as library. Lab hours didn’t work for everyone. Keep deadlines, moving things back made everything feel rushed and we didn’t get to do as well because of it. Groups were way too large: it prevented us from all getting together as much as we wanted.

The only thing that may have on a little more would have been to stagger the individual essay deadline. The lit review, for example could have been turned in much earlier for a tentative grade, more like a time check than anything.

Give a few more examples on how to run specific tests.

I felt as though everything was crammed, maybe don’t make students feel rushed. I don’t think it is fair that your class is so much more difficult than the other 297 classes. We received the same amount of credit for more work being done. Also, I understand you want us to learn, but because there is so much work required it hurts people’s grades.

Increase the amount of points the group project is worth. Shorten the length of the individual research paper and make expectations for this assignment more clear.

Allow for more time. The entire course felt extremely rushed & because of this you came off rude at times when students asked questions. Also, re-label the ReggieNet folders. It’s always a challenge to find things.


Teaching Strengths Identified by Students


You make yourself available for help outside the classroom, very helpful in this course.

Going into detail with the PowerPoints. Good explanations. Good examples on Blackboard/lots of information. I like the fact of being able to use a note sheet for my test too.

Dr. Meyer is extremely knowledgeable and very patient when working w/students. also very positive and flexible.

Enthusiastic about material, willing to meet post-class, helpful during one-on-one meeting. Grades assignments quickly.

Lectures and one-on-one meetings.

Going over the readings we had every night was very helpful. The notes we can make for tests helped a lot too!

Good job helping us understand the material.

Dr. Meyer is very smart and knowledgeable. I just think he understands the content so well it’s hard for him to explain.

You’re smart and try to teach us to the best of your ability.

Speaking and trying to engage the class. Obvious enthusiasm for course content.

Quick responses to questions via e-mail.

Examples are good for understanding. Also samples on ReggieNet are helpful.

You are respectful of your students and push them not to harm them but to help them improve. 

The lectures and PowerPoints were the strengths of this class.

I feel you are always available for further help. That is greatly appreciated.
Will push back assignments if he feels we need more time.

Very helpful and respectful to everyone.

You explain the material very well to us.

You know the material well.

I like the use of study guides on tests.

Turnover time on grades, explaining assignments, loud and clear.

Great teacher!! Always willing to help. Turn around time on grades is outstanding!!

You’re an excellent instructor. I feel a lot of people will remember the hectic end to semester and forget all the good, which is unfortunate. You’re the only teacher I’ve seen multiple times in office. Very good reason for that.
Highly knowledgeable. Always helpful. Quick grading turn-around.
Very smart and knowledgeable. Appreciate the pride in your work.

On top of everything. Quick feedback.

This class sucks, but you did a good job of putting all the content in simple terms.
You are a very understanding, helpful, and caring professor! Keep that up!

Marking attendance to keep it down.

I enjoyed the online PowerPoints and the opportunity to use study guides on the test.

Helpful. Listens to students’ questions and answers them in a way the whole class can understand.

Treating student questions with respect. Availability outside of class. Quick to answer emails.
You really care about how well the student is doing and go to extra lengths to help out.

Great teacher! Always willing to help during office hours. Always organized and prepared for class. Great delivery during class.

Well organized, knows everything about the subject material.

Clearly care about the students and us learning the material, good lecturer, nice.

You allow a good amount of time for questions. Pace is perfect – can understand and keeps attention.

Making applicable examples to describe/explain terms.

You’re a nice guy, that makes the class bearable.
Easy to meet with, office hours are good.

Respectful. Organized. Good communicator. Funny.

I like that you like the subject, it helps me to know that you enjoy it.

Understanding, available to meet when needed. Able to push back deadlines.

Organized. Know material well. Well educated. Communicate clearly.

Ability to meet with students.

Notecards are extremely helpful. Turn around time is good, and always available to contact if need help.

1. Availability to help students outside the class. 2. Knowledge of course content.

Good PowerPoints. Good study guides. Good discussions.

You were very good at examples of concepts and how they can apply to real world.

Very understanding. Very helpful when asked a question.

Knowledgeable and easy to talk to. Sense of humor. Explains content in a way that is applicable to real life.


Student Recommendations to Improve Teaching Skills


Even when I asked questions I had a hard time understanding material.


Just have things set-up a little bit more clearly, but other than that it’s a good class.

Slow down when talking sometimes.

Maybe give just one day of lesson on SPSS and then leave us to ourselves. It may help with some people asking stupid questions.

Expect less from students, this class was so stressful and hard to reach goals that were expected of me.

Set specific dates for projects, and not change them.
Nothing wrong with teaching. Just the end of semester hecticness. That’s it.

Not rush through PowerPoint.
Space out deadlines more.

Sometimes too much time is spent on announcements and other topics. Try not to over explain simple concepts.

I would dilute the class and not cover as much material. There was so much material I feel it was hard to grasp it all.

Don’t demand/teach at a graduate level for an undergraduate course.

SPSS instructions always felt a little rushed (as did the whole class).

Clarity, slow down when explaining (be more thorough).

I would improve on trying to not have so many things jammed packed into a semester. Sometimes classes can’t meet the syllabus because things get behind and its better to learn than rush everyone.

Helping us make sense of the class.

Simply realizing that the material covered is difficult for students.

Explain why we do the SPSS. I still am not really sure what each test actually did.

Overexplaining concepts that are simple, explain the harder concepts more.

Smoother lectures. Ran out of time often. Great material – too dense for our time slot.

Too much info in this course, explain what and why we’re doing tests more. Start project a lot sooner.

Time management.

Also take into consideration that students are not only taking your class when we do. This is not a 400 level course!

Teaching skills are fine. This class is just horrible.
Spend more time on things. We don’t know this stuff, move slower, the class is taught like a graduate course compared to other courses.

Bring more excitement into the classroom and use examples students can relate to.

Ask students more questions. Answer student questions more in detail.

I would recommend slowing down the content instead of trying to cover every single thing in the book and writing tests that students can actually get an A on.

Sometimes during SPSS “tutorials” I didn’t feel as if I could stop to answer questions. Maybe give students a little more time to complete each step and ask more questions along the way.

Cutting out the topics that are less important, focusing on important ones.
Meyer has a great sense of humor, sometimes I wish he was more relaxed. SPSS can be productive and fun!

Loosen up a bit.
Don’t be as ambitious with the schedule. Speak slower in class.

Maybe try to simplify your explanations a little more for everything.

This is not the only course people are taking within a semester, try to make this class fair when compared to other 297 classes.


D. COM 223 Small Group Processes


Student Recommendations to Improve the Course

It would be beneficial to students if you could explain key concepts rather than focusing on making clear their importance level.

I think the only thing that could improve the course would be to possibly have more ad hoc group experiences. In my paper, where I had to compare between the two, there were not enough events to compare well.

Spend less time on content that won’t be on exams.

I would recommend possibly doing some kind of alternative task instead of the civic engagement project. While the civic engagement project was good, it seemed like we did not have a lot of time to do a substantial amount.

The only problem is not enough time to complete the project properly.

Make it an 8 week course for Summer. Give details for paper format sooner.

I thought it was fine for a 4 week class.

The testing is difficult for me to study. I have never taken a test with one to four answers could be right; it’s hard for me to understand.

Have multiple, smaller group projects.

Possibly smaller groups.

I think maybe break the material down and have more than two tests.

The length and time of tests provoked test fatigue.

Being a 3-hour long class, I realize there are challenges in efficiently structuring the framework. I do commend the instructor on his efforts to teach. Try to make the material more stimulating. 

Less note-taking; more fun activities or examples.

Less emphasis on attendance; a lot of class time was spent tracking a class of 150+ people.

Have more tests rather than putting everything onto 2 tests. Or have quizzes.

The test format is…strange. It is essentially all true/false questions. A greater variety of different evals (like more speeches) would be appreciated.

Entirely too much work for a 3 credit hour class – cut back on the stuff for the website.

More time for group exams.

Small group communications in a lecture hall once a week is a bad idea. 

Be more lenient on attendance and punctuality. I feel being a little late to a three hour class is reasonable.

Small personality tests at the beginning of the class could seriously help in creating test and project groups.

Maybe let students choose their own groups. More info on the PowerPoints. Give more examples.

I personally learned a lot more from the group activities and meetings than I did from the lectures and book material. I think the practical experience should be what this course is about.

Projects seem more difficult than they are, maybe simplifying the projects.

As an IT major I’m more interested in learning about effective meetings, not communication theory. Save that for communication-only classes.

Tone down the attendance policy (even if only by a day). Give example presentations clearly. Consider 3 tests/semester.

Grading for the exams is not fair. I am a bad test-taker to begin with and doing worse than my group score doesn’t mean I don’t know the material! More project group time in the beginning when it’s important.

Your textbook is a graduate level book. Your tests are at a graduate level and analytical reasoning compares to questions on a LSAT.

The individual test was too long…I liked the projects and group names, but we needed more time for group meetings at the beginning and less at the end.

Overall good class.

Smaller class size.

Although you want open-ended project guidelines to encourage creativity, some guidelines would have saved a lot of time spent on confusion.

Maybe have more tests besides the midterm and the final. There is a lot of material and that might make it more reasonable.

I would suggest making project groups smaller.

Change format of tests.

Stop applying your quantitative research habits to this class.

Maybe instead of one big project, 2 mini ones.

The tests are over too much material to prepare for, maybe break it up into 3 tests.

Wider variety of questions on the tests, because not all students do best in only a Scantron format. An essay option would be nice to evaluate a wider range of skill sets.

Change format of test, it is somewhat confusing.

Less emphasis on group project, maybe a few smaller group assignments/projects throughout course.

Slow down on slides. Use the grading formula on Exam 1 for all exams. Class size is large and it is necessary.

Let students use their laptops during class for note-taking regardless of accommodations.

Smaller project groups, less work for project website portfolio.

Don’t over explain things so much. A lot of times I felt that you would go on and on about certain concepts or activities.

Less papers to write for group projects. No test group activities.

You talk way too fast and use too many words when trying to clarify a concept that it sometimes becomes difficult to catch all the things you say.

Go a little more in-depth on the PowerPoints. Provide more examples. Also, with the website, you should have students send you the URL right away and do a weekly check to make sure they’re keeping up.

Make the syllabus and grading technique more clear.

Only have 10 people max in a project group, 14 is too chaotic.

Give more time for group speeches.

Make class lecture a little more entertaining; video clips, in-class activities, etc.

I would recommend that you give more time for group meetings and time to meet with you during class – for project groups.

No journal entries or papers; seems like busy work.

We are in college, you do not need to explain the same things every day in class. Also, tests in groups are fine, but your grading system is unfair. You do not need to make every class go all three hours if not needed.

The tests are slightly long and confusing. Also more checkpoints for handing things in throughout the semester.

Give first two fishbowl groups a break. Each group learns from the groups before them so it’s hard to go first.
Give more time to discuss the readings during lecture. Highlights are just that.

In the 4 week setting, possibly take out one of the major works in the last week. It is very difficult to focus on the final with so many other things.

None, I think everything worked well in the 4 weeks that we had class.

I enjoyed the way this class was taught.

For the summer session maybe figure out how to space out individual and group paper. Getting those done was nuts at the end.

Don’t have so many group activities. I understand the importance of them, but sometimes it felt forced and it would have been better to have group time.

Over the Summer, drop some of the requirements on the group project.

Cut back on slides a bit.


Teaching Strengths Identified by Students

Great detail about the PowerPoints and certain tricky topics. Answers questions fully and gives great suggestions.

Elaborating on topics and clearly expressing what is expected.

Enthusiastic. Caring. Well-organized.

Engaging. Answered questions. Good listener.

Approachable – open environment – respectful.

Very organized and detail-oriented.

Great communicator. Good at giving constructive criticism.

Clear lectures, easy to learn from.

Good organization. A lot of resources on ReggieNet.

Examples and procedures of how you want them done.

In-class activities and class discussions are handled very well.

Kept class interesting. Good hands-on learning. Kept class involved. Motivated students well.

Giving many ways to reach you at all reasonable times. Always being here. Give good breaks.

Very clear on subject material. Very willing to explain course content when I don’t understand.

Very organized. Very clear/detailed. Very friendly/understanding.

Very detailed in explaining information. Clear directions. Good motivator.

Openness, clarity, humor.

Lectures & study guides are very helpful & you’re very helpful when we have questions. I loved picking our own civic engagement project.

Connecting with students and encouraging participation. The class was very well taught.

Never negative feedback. Good at elaborating ideas.

Explaining, giving scenarios, making us think, being organized.

Very thorough and has many good examples. Very consistent no matter if you’re the best or worst student; rules apply to everyone. Good speaking ability.

Analogies or examples related to the text.

I liked how you took the time to learn our names. You gave good examples and activities to clarify concepts etc.

1. Very clear, 2. Very knowledgeable, 3. Friendly and approachable.

The lectures are good, but finish on a point and move on; sometimes you got stuck on slides – that way you will have more time for other activities.

Good communication skills, good examples, breaks the class up well.

You know how to talk confidently in front of a large class.

Tests, group test, content of course.

Light-heartedness. Honest.

Respecting students’ opinions. Clarifying responsibilities.

Charismatic; passive attitude; easy-going.

Clear, concise explanation of course content.

The only thing I really enjoyed were the test group activities.

You are very knowledgeable about course content, have a presence that draws attention to you, and are very organized.

Great knowledge and enthusiasm!

Well-prepared. Explains things well.

Study guide helps, breaks during class, willing to help if needed.

You’re organized well, sometimes this can be seen as strict and what not so just lighten up on your un-ending rule book.

Good speaker. Enthusiastic about material.

Very positive. When text was actually explained, it was well done. Good efforts to engage the class/make group meeting time.

Fluent in English and is easy to understand. Allows students the ability to really vary on their studies.

Good project idea (makes us feel good). Personable.

Strong communication of concepts, allotment of time, and listening to questions.

Questions are answered fully – expectations of projects are clearly stated.

Very, very organized.

Courtesy, clarity, patience, sense of humor.

Comes to class prepared. Speaks and explains clearly.

Clear explanation of course content.

On time. Prepared for class. Makes yourself available.

Good at trying to get information across and coming up with examples to prove a point.

I really thought making us stay the whole period was great! I’ve been a part of groups where people are flakes and never show, but because the attendance was mandatory; it was great.

1. Patience, 2. Good communicator, 3. Good humored, 4. Knowledgeable, 5. Respectful.

Good organization. Polite.

1. Personable, 2. Information presented, 3. Willing to meet with you.

You are very knowledgeable, you know so much and I enjoy your broad answers.

You’re organized. Followed syllabus.

Good examples in lecture. Good ideas for activities. Good at calling us by name.

Very knowledgeable about content. Very good at speaking skills. Very personable.

Knowledgeable, understanding, flexible, good at examples.

Friendly and respectful/understanding to students.

Ability to answer questions effectively and maintain order.

I enjoyed getting to know my test group members. I [heart] Kevin.

Letting the students know what to expect on the test and having them be prepared.

Answering each student’s questions with respect. Knowing everyone by name.

The sense of humor.

Very knowledgeable. Very informative.

Organization. Giving lots of time to meet with groups. Group activities.

Speaks loud. Responds quickly. Answers respectfully.

Immediate. Knowledgeable.

Fun test group activities.

1. Knows material, 2. Good at returning things on time, 3. Enjoys job. 

Challenging, knowledgeable, prepared.

You are very organized and available to answer questions. This made me feel very well-structured and never confused.

I believe that you are a good speaker, and present the material well. You are easy to 
approach.

Good examples to relate to material.

Organized. Clear about our expectations.

Voice and presence, volume.

Prepared for each class and explained things well.

Knows material, answers questions effectively.

Getting material back in time. Explanation of material. Asking lots of questions.

Clear on what is expected of us. Democratic.

Incorporating the class in your discussion.

Good structure. Clear guidelines. Friendly environment.

Approachable and easy to communicate with.

Expert knowledge. Great at getting to know students.

Helpful, good information.

Clear instruction on what is expected from each student on assignment.

Interactive group activities such as the beads or hurricane activities. Also group discussions over class concepts.

Expanding on the text from the book. Having people feel comfortable participating.

Relating material to real life situations.

Fast grading.

Well organized and easily approachable.

I like the tests- group and individual.

Very good at explaining examples to clarify topics in class.

I really enjoyed the civic engagement project. It was overwhelming at first, but I think it is a great learning experience.

Communicating the most important things that we need to know for examinations.

Clear communication, a thorough interest in students, overall very fair.

Openness, not always serious, very accommodating.

Very clear on material. Good examples.

Good use of PowerPoints.

I kind of like tests- allows for at least partial credit on a multiple choice question.


Student Recommendations to Improve Teaching Skills

On the PowerPoint I would like more detail with information from chapter. Even though I read, I sometimes like it to be explained differently. Sometimes you just direct us back to our textbook. 

Better book.

Class was great this Summer. Great teaching!

Give more time early on for group projects.

More straight to the point info.

Breaking up the PowerPoints into smaller sections.

More clarity on where the extra notes begin and end.

More pictures on slide shows.

Slow down a little when going through slides.

Sometimes too much time was spent elaborating & not enough time for group work in class.

Your teaching skills are great! The tests are hard enough when there’s more than one right or wrong answer.

You’re great.

N/A – you’re the man!!

I would try to make your classes smaller, but I know that’s not your choice. It would be easier to get to know you better.

Teaching is fine. Smaller classroom would help.

I thought you taught well.

Teaching skills are perfect. Just no projects outside of class.

Less elaborating, doing too much; get to the point more.

Your teaching skills are good, but the course has way too many nit-picky guidelines.

Don’t talk as long (break up activities & lecture). Smaller class.

Teaching us the information rather than just telling us what to read or reading the PowerPoint.

I think this class should be split into three 1-hour sessions. The 3-hour stretch in the evening is taxing.

None. You are a very good teacher.

Allow more flexibility for project groups.

Slow down on presentation of concepts.

1. More class time devoted to group meetings, 2. Overall teaching is great.

I was usually confused most of the time; maybe everything was a little too complex than needed to be.

Less time on lecture.

Pretty darn good instructor. It was the class I hated, not the instructor.

The way the grading is done.

Explain the weird photos in the PowerPoints. (
I think everything was up to par.

Don’t just give page numbers in lecture – help us understand. The individual tests should be shorter as well.

You have been one of the better teachers at ISU.

Make tests and grading easier to understand.

Spend less time explaining the same thing several times (like how the grade for something is done). If people don’t get it the first time, they were not paying attention.

Get rid of giant group project; replace with group quizzes.

Sometimes explain in too much depth for too long.

PowerPoints don’t always make sense.

Not be so repetitive and use less disclosure.

You’re good.

I think overall you did a solid job.

Getting the class more into the material. It is very bland.

Don’t talk so much about statistics.

Attempt to answer questions with more direct answers – I feel you kinda changed the subject sometimes when asked questions.

Explain more in lectures instead of just telling us what page to look it up on, actually tell us the answer.

Not to explain or go as in-depth when lecturing. We can read and it drags on. Also, make lectures more fun; a lot of times they are boring and drag on forever.

Tying the information together more, like having the ad hoc group activities relate more to text.
Interact with students more on a personal level.

N/A ( Great class!!

E. COM 110 Communication as Critical Inquiry


Student Recommendations to Improve the Course

Make study guides, more hands-on activities, and maybe go over a little more in detail about definitions or the book.

Nothing. You’re an excellent professor. Study guides with all materials would help.

Some discussions were very repetitive and could be cut down.

Nothing really, keep being strict because it will benefit students in the long run.

More classroom interaction.

Use more interactive group methods, such as getting in groups and doing stuff, instead of lecture all the time. Make quiet ones participate more.

Explain APA citations clearer.

Take more time to go over exactly how to do things. Grade easier.


Teaching Strengths Identified by Students


Great teacher, like the way you teach…like the way you grade.

Being available for questions when necessary. Clearly describes assignments with good examples.

Very nice to talk to.

Clear, helpful, nice.

Clearly communicates course content. Can relate. Well organized.

Can discuss well (breaking things down). Prepared.

Organized, knowledgeable, good teacher in general.

Explaining assignments well. Giving good feedback on assignments. Communicating with the students.

Good voice projection, were really easy to listen to and taught material pretty well.

Being one of the more approachable teachers when it comes to a problem.

Strict with handing in assignments on time. Always available. Hard grader – helps with improvement.

Willing to help.

Reiterating assignments, due dates, definitions were strengths. Answering our questions and clarifying everything.

Patience. Eliminating distractions.
Like that we had to do the Preparing to Participate’s.


Student Recommendations to Improve Teaching Skills

If a student is distracted don’t allow that to become your concern. Your job is to teach, not babysit.

I thought the course was well taught.

Just elaborating a little more on certain topics or ideas.

Let the students interact more. More group activities.

Be a little more lenient towards some things.

Speech grades are much too tough compared to other COM 110 teachers, and grading is unreasonable.

Using different learning methods to accommodate different learning styles.

Make a study guide for final and grade less harsh on smaller assignments.

Artifact # 2—Director of Forensics Evaluations

Informal Evaluations by Speech Team, 2010

“Oh Kevin!!! You are the most wonderful person! We would have been lost without you this year! I cannot express how thankful we are, that I am, to have you here helping us. We’ve never received so much attention and interest from people outside of speech, and its just so reassuring. It feels good to know people who are looking at this crazy thing we do from the outside also think its worth while. Thank you for caring!”

“Kevin: Thank you, thank you, thank you for all you do. You have no idea how much your hard work is appreciated.”

“Hello Kevin, I wanted to say thank you for working so hard this year. Thank you for being so supportive of the team and so willing to help. It is wonderful to have a Director that is willing to coach, go to battle for us, and is so excited to hear about our success. You are great. You are so supportive and thank you for making this year so wonderful!”

“Kevin, You are completely wonderful. The team loves to know that they have an advocate for them in their DOF. Your kindness, your willingness to meet with/coach students, and your passion for the activity are completely wonderful and inspiring. Thank you for all that you do, and know that you are appreciated.”

“Kevin: I am so happy that you came to this team! You are a wonderful gift to us. Thank you for being so dedicated to the team, and for all the work you have put in this past year. You are truly an amazing DOF.”

“Kevin: First of all, I am so glad that you were on our list of people to write What I Like About You’s to, because you deserve a whole lot of liking. Honestly, this team would not be where it is this year without you. Although this is your first year, you have done such an amazing job dealing with all of the crazy that comes along with this activity. You are such a fantastic person and I am glad that you are here with us. I can honestly say that I trust this team in your hands, which is so comforting and not something that people from other teams can say. You really dedicate a lot of your time to this team and it shows. I cannot tell you how many times we, the team, have raved about how much we love you and how much we really appreciate everything you do. You are so invested in this activity and it’s such a refreshing breath of fresh air. I don’t know if I expressed how appreciative I was at the beginning of this semester when we were trying to figure everything out about my crazy life. I really appreciate all the effort that you, Megan and Jon put in to make sure things worked out for me. Although I am a bit bummed that I was unable to compete this semester, I think that it’s really for the better. Not only will I get my grades up, but I am already super pumped for next year and cannot wait to start working on events. Again, thank you so much for everything you do. You have been such a wonderful person to work with, and I am excited to be back on board next year! (I will be. Things could not be going better this semester. Yay!) You’re so great.”

“Kevin, I can’t even begin to express to you how much I appreciate all the hard work you do for us and this team. If it wasn’t for you, I have no idea where we would be, but it certainly wouldn’t be where we are now. Thank you for being so supportive, and I always appreciated that I could tell you truly believed in me. Also, I just recently realized you have a Hail to the Thief poster on your office door. That’s a plus 1,000,000,000,000,000,000 cool points. Thanks for everything, sir.”

“Kevin – What I like about you is your overall dedication to this team. The amount you put in to make sure that this team is running, and has money. Spending hours on questions that the fee board might ask is tedious but, we wouldn’t have do as well without that. Thank you for letting me show you me Crit! It gave me ideas that later helped me lead to success in that event!”

“Kevin, You are easily one of the best things to happen to this team. Having you this year made me wonder how we ever got by without you. Nothing against Dr. Zompetti, but he was a busy man, what with publishing and I think he always had closer ties to the debate program. But you have just invested so much time and energy into both of our programs, staying late in your office to do whatever you could to help us out. I remember seeing your office light on a lot late at night when you were working on ways to get back our funding. For that budget crisis alone, you are outstanding. This team cannot thank you enough for all your devotion to the Forensics Union, as I know I’m having a hard enough time finding words right now. There seriously aren’t good enough words to convey how much we love having you here. Your support of our program has been tremendous; I always love hearing your responses to our texts about tournament placings. I hope ISU has made you feel at home, because we definitely consider you part of our family.”

“Kevin!!!! What’s goin on? I was excited to see that your name is on this list! Listen, man. I hope you know what you’ve done for this program and for the people involved in it. In past years, it sometimes felt like no one really cared about us. Like, actually. We were just kinda…there. But you’ve changed all that. You’re a really great leader, and you have really great ideas for the team. It has been more than an honor to get to know you over the past year, and I can’t wait to see what you do with the team in following years. Things, I think, are only going to get better. I can tell. Keep up the good work. You’re great. Really.”

“Kevin – Thank you for all of the great help with the Crit and I think it is wonderful how involved you have been with the team. ISU Forensics deserves a great DOF like you.”

“Kevin, thank you so much for everything that you have done for this program already. You are such a great DOF and I feel like everyone on this team could come and talk to you at anytime and you would have great things to say. Thank you for everything that you have already done and everything that I am sure that you are going to do in the future. Thanks again!”

“Kevin – I am so glad you are our DOF. the energy and time that you have given to the team are muchly appreciated. The team really does function better knowing that you are upstairs and you have our back. Thank you so much for everything.”

“Kevin: You are a great DOF! you are always very supportive when I come in to talk to you!”

“Kevin: You have helped our team so much this year and I can’t put into words how much it means to us. I always appreciate how much you care about not just our competitive lives, but also our academic lives. You always ask how my year is going and how I’m adjusting to the transfer, and it means so much to me.”

“Kevin, We owe a lot to your support. Not only have you been around to help and watch our events, but you’ve even been supportive to attend speech events and make such a huge impact on our team. It really helps having someone that cares so much, which you do without questions asked. Thank you for everything Kevin! You are amazing.”

“Kevin, its been a pleasure having you here with us this year! Thank you for your dedication and help!”

“Kevin you are the greatest DOF and person I have met and for that I thank you so much!!!! You are and always will be a redbird in my eyes!!!!”

“Kevin – I really admire your admiration for forensics and your passion for education. As someone whose main life goal is to hold a DOF position, I’m very pleased that I get to see how a successful DOF operates not only in a classroom setting, but during office hours too. Thanks for all your support with class work and competition. I value you as an educator and a friend.”

“Kevin – We caught a lucky break when the School hired you! I know I don’t need to recite the list of everything you’ve accomplished, but I do feel I need to express to you how much we appreciate your time, commitment and enthusiasm for the team. This is a hard job, and no one on campus really gets how hard it is –Not only are you doing amazing work, but you’re doing it with an optimism that makes me feel like I can conquer anything. I really enjoy working with you and thank you so much for everything!”

Informal Evaluations by Speech Team, 2011
“KEVIN -- Hey hey hey. You have no idea the amazing level of contribution you have had on this team. Before you came, when the budget was looking shaddy, it was all but assumed that in the near near future we would have to cut back significantly, probably only go to nationals, and not have the amount of success we wanted. And the result in your first year could not have been different, not only were we at both nationals, we did better than we had in years. Everyone on this team feels like we have someone in the department who loves us, and supports us, and will go to bat for us no matter what. And that is a feeling that not many teams across the nation have. So, I want to thank you just being awesome.”

“Kevin: -what a mentor you have been! –your passion for this team! – how you really do have an unyielding pation for students’ success in all areas of life”

“Kevin, I like you because you have a lot of great ideas and are a really nice person. I really appreciated working with you on Crit and your ideas for it. Looking forward to showing you my other events soon!”

“I like your constant support (”

“Kevin! Remember how professional I was on the phone and how funny you found it?? ( I cannot begin to tell you how thankful I have been to have you around. Not only are you a fantastic DOF, but you have been such a great mentor. I know I can depend on you to keep in line, which even at 21, is something I still need. All in all, thank you for everything.”

“Kevin, I appreciate everything you have done for the team. I also would like to thank you for taking your time out to coach with us. It was nice performing my persuasion in front of you and getting new insight on my topic.”

“What I like about you is that you are always friendly. You always have time to ask about my day and I feel I don’t do that enough to do. You do so much for this team and it’s great. Thank you again!”

“KEVIN – How is it that you always know the right thing to say? I know that I have been struggling with grades this past year, and I always keep your kind words in mind! Thank you for everything that you have done and continue to do for myself and the entire team. We truly couldn’t do it without you!”

“KEVIN: You have worked so hard for this team and it means so much to every one of us. You always want to help whether it’s with the fee board or simply watching one of our events. we would not have the success we do without you.”

“Kevin! Coaching with you is so great. You have really interesting perspectives that I don’t hear all the times. You give great ideas that can really help me make my speeches great! Thank you so much for everything that you do for the team!”

“I never had the pleasure to get to know Zomp as a DOF, but boy am I glad I got the honor of knowing you. I thank you with every fiber of my being for what you have done for this team. And I promise you we all appreciate it. I look forward to continuing our relationship and the beat Ohio every chance we get.”

Kevin – I love how invested you are in this team. It means a lot to me that you care so much not only about the teams’ competitive success, but our individual success of post undergrad. It was so much fun having you come to NFA and experiencing the joy that is nationals. It means so much more to me and the team when our DOF cares about what we are doing. I can’t wait for you to see us shine at both nationals. I just want to thank you for all your hard work and dedication you have put into this team.”

“KEVIN: you are the greatest DOF and person I have met and for that I thank you so much!!!! Everything you have done for this team is beyond grateful!!!! You are and always will be a redbird in my eyes!!!!”

“KEVIN: I like that you’re a very honest and straight to the point person. I feel that I can bring any concern big or small to you and get feedback that will better me as a person. Thanks for being so supportive this year, and I really believe youre one of the better DOF’s of this country.”

“Kevin, first off, thank you very much for the long coaching the other night, it really helped exploit some flaws in my performance that I would typically never pay attention to. You do a lot of great work for us, and that means a lot. I will definitely have to show my interp sometime soon! Thank you!”

“KEVIN- Thank you so much for everything you do not only for this program, but for every single one of us. You being dof is one of the best things that could have ever happened to this team. Thank you so much for everything!”

“KEVIN: What I like about you is how much work you put into the team. It feels great to know how much you care about us to make sure that we are funded, can continue to do what we all love, and that in the long run we can be as successful as we are all capable of being. You are also a great coach and have so many great ideas to bring to the table!! These are all things I like about you!!!”

“KEVIN: Thank you SO MUCH for being such a positive influence on me these past years. I’ve turned to you with more than one problem or situation, and you’ve always given me your time to listen and help me out. I really appreciate that, and I hope that even though my time here at ISU is coming to an end, we stay connected on that level. You’ve helped me out more than you’ll ever know, and I am forever grateful. Also, you have Radiohead posters in your office, which I think is BADASS as all hell.”

“Hey, Kevin, you are outstanding at finding so many obscure (at least to me) articles and comm ideas that seem to fit perfectly in just about every PA I’ve done. You have done a fantastic job as DOF and we all really appreciate you!”

“Kevin: You’re such a great person. I’m really glad that you went out of your way to get to know all of our names and to stop by the lab and see how we’re all doing and stuff. You’re such a fun person to talk to.”

“Kevin- You are so great to coach with. You are so creative – you always have ideas that no one else has thought of. I loved coaching my info with you because you brought up things that no one else had. You rock!”

“KEVIN- Thank you so much for believing in me and everything you’ve done for me this year. Kevin you are invaluable to this program. I can’t thank you enough for all of your passion and dedication to the team, and for all of the wonderful things you have said and done for me. I’m so happy you are here.”

“KEVIN - - I want to thank you for being such a supportive and interested DOF. your insights on events are doing great things for the team and your dedication to forensics. We should get back to going out like we did this summer. you have really helped me get a grasp on my life and in many ways have been a great mentor. Thank you so much”

“Kevin, Thank you so much for being supportive! You are truly a god send! The team would be lost without you. I am so glad that I have had the chance to work with you.”

“K-Dawg, Yep, somebody still remembers that we’re supposed to call you that. What I like about you is that, even if Debate is more your thing, you can still pay attention in such detail to what every member of the IE squad is doing. It’s quite impressive that you can still make time to check up on everyone, and it’s quite comforting too, because it makes me feel that we’re valued as individuals and as a team. Thanks for being so involved.”

“KEVIN – Thanks so much for everything you do for our team. It is clear that you have a passion for what we do. I know I have not talked to you that much, but every time I have, it’s been great and I’ve really enjoyed it. You do so much for this team and I just can’t thank you enough for that!”

Informal Evaluations by Speech Team, 2012
“Kevin, I am so glad that I ended up at Illinois State—and one of the main reasons that I am here is because of how helpful you were in the application process. Applying for grad schools is a hellish process, and I will always be grateful to you for walking me through one of the most stressful and confusing times of my life. I remember when you gave me the Redbird pin after the awards ceremony at nationals, and I suddenly knew that even though my whole life was about to change, I was just leaving one family to join another. Thank you so much for being there if I need to talk about anything, and for making this transition much easier than I could have ever dreamed.”
“Kevin – Where shall I start? I love the outfit comments you make. They always make me feel so good. Cough. Cough. Besides the obvious, I think it needs to be said (if you haven’t heard this a million times before) that you’re a one-of-a-kind DOF. At most schools where the DOF isn’t simultaneously the IE Director, the situation tends to be disastrous. I have never had a DOF before that cares so much not only about the success of the program and the success of the competitors—but of the well-being of the kids themselves. You are not only brilliant, but you are also an incredible person. I can’t wait to extend our friendship into next year and beyond. This team wouldn’t be the same without you, and neither would I. We love you.”

“K-Dawg – Before I begin the answer is no, I’m not going to let that nickname go. That out of the way, I appreciate the fact that you put your faith in me last semester, and I’m sorry I let you down by not getting my grades up. I hope to do you proud for the next two years though.”
“Kevin – Thank you for everything Kevin. while the team – and megan and I – may not always directly recognize it, you do so much for the team and we wouldn’t function as well with out you. Beyond that, I thank your for all the advice and general friend ship that you give. It is always truely helpful.”

“Kevin – Thank you for everything you’ve done for the team this year K-dogg. I really appreciate it. I’m really looking forward to working with you for the next two years.”

“Kevin: What I like about you is the commitment you give to the team! Being the administrative head of our team is a lot of work, and you are very efficient at it! I also like that you are always available as a source of information for my future career. It has been great to hear about your experience as a high school coach as well as some of the things I need to look for in a school as I start applying for jobs in a couple of years.”

“Kevin! I like how easy it is to talk to you whenever I come to your office. I feel happier. I hope I can stay on this team for a long time (or three years more)! This is you: I’m easy to talk to!”

“Kevin! The man behind the scenes ( thanks so much for all the love and care you have for this team. You’ve been almost a father figure to all of us in giving us advice as well as enjoying and watching our events. Thanks for all that you do and I look forward to three more years of your awesomeness. Thanks again! Lot of Love.”
“Kevin, I like that you’re always there for when we need you most. Thank you for this wonderful opportunity.”

“Kevin- you are such a big part of this team! You not only care about how we do in speech but you care about how we do in life. Thank you for your constant support and kind words. You are appreciated by everyone on this team!”
“Hey! So what I like about you is that you are really good at thinking long terms in the sense of helping everyone develop a plan for their future. That has been so helpful to me in terms of applying to my major! Thanks so much for your support!”

“Kevin – Well it has been a fantastic soon-to-be three years with you. Everything you done this year and last year I’ve been marveled. Your such great leader and DOF and I will miss that drive, talent, and passion that you have. Our talks have been more than helpful and I’m glad of the mentoring that you have done. You are a foundation for the team and one of the greatest and people I’ve seen and although I won’t see you next year, I consider you family and a great friend. you are the greatest DOF and person I have met and for that I thank you so much!!!! Everything you have done for this team is beyond grateful!!!! You are and always will be a redbird in my eyes!!!! Thanks for everything.”

“Kevin – You are great, you care so much about our team and this union that sometimes it amazes me that you can care or even have time for anything else. I appreciate all the things you do for us and that you still allow me to be on the team and on scholarship despite some issues that may come up in the next two years because of my major. You are one of the kindest people I’ve met and I couldn’t ask for a better DOF.”

“Kevin- I really enjoy making 15 minute appointments that last 45 minutes. You’re wonderful to talk with and I look forward to working with you in the future.”
“Kevin- Thank you for everything you do. It is clear how much you care about the team as a whole and the individual students as well. Thank you for all your helpful tips about grad school!”
“Kevin, You have a lot to do all year to make sure that everything goes smoothly for us, and you always do it flawlessly. We appreciate everything you do for us.”

“Kevin- Thank you so much for all the time and love you put into this team. It really means so much to all of us. Thank you so much!”

“Kevin – Thanks for being the best DOF we could ask for!”

“Kevin, Thanks so much for everything you do for our team. It is clear that you have a passion for what we do. You do so much for this team and I just can’t thank you enough for that!”

“What I Like About Kevin: you’re smart, you’re awesome, you give me $ (, you’re supportive, you’re great. Kevin, your support & dedication to this team is inspiring. Thanks for being so Awesome (”

Informal Evaluations by Speech Team, 2011
“Kevin, I want to thank you for all of the amazing guidance you have given me this year. You made the process of applying for PhD programs about a million times less stressful than it would have been otherwise, and I am immeasurably grateful. On top of that, I am thankful every single day that nearly two years ago, I made the choice to come to Illinois State. And you were so kind and helpful during my selection process—you are one of the main reasons I ended up choosing this program. You have shaped my life for the better in so many ways. Please know that your help has not gone unappreciated, and I hope you continue to provide assistance students like myself for many years to come. All the best.”

“Dear Kevin, Even though I’m just a Freshman on the team, I have really felt wanted and appreciated here. In our scholarship meeting, it really made me feel good to know that you’re happy that I’m on the team, and that I do play an important part here. I know I don’t know you as well as the rest of the team does, but I always hear great things like you’re a real genuine and caring person. I’m glad to know that there’s someone who’s higher up that truly cares about his work and supports everyone else on the team as well. Looking forward to continuing my time on this team! Thanks for the talks and encouragement! (”

“Kevin: I just wanted to say thank you again for choosing me to be a part of the ISU family. As I had said in my letter when I applied I couldn’t picture myself anywhere else, and after being here all year I stand by that statement 100%. I know we didn’t see a lot of each other this year, but it was always nice knowing how much you cared about this team and this members, and I always felt that I could come to you if I ever needed to talk about anything. Thanks for being a great DoF!”

“Kevin: I guess the real reason I like you this year is because you gave me a chance to be a GA. It’s really been a pleasure working closer with you this year. I’ve gotten to see how much you care about this program and the people in it and how you’ll basically stop at nothing to help it grow. It’s values like those that make me excited to work with you for another two years. But for now, I’ll do my best to bring you back a title this year. Here’s to a bright future.”
“Kevin: Thank you for everything you do for us. Your support is unwavering. I love our conversations, which usually last much longer than they are supposed to. Our program is becoming stronger every year, and it’s mostly because of you. You’re a great guy.”

“Kevin, Thank you so much for all the help you’ve given me. I really appreciate getting to talk to you in your office because it’s a nice way to make sure I am staying on track. Thanks you for all of the help you’ve been and for always asking how things are going.”

“Kevin!! I like that you give me money. ( I also like that you are super easy to talk to and you give the best advice in the world. I look forward to meeting with you for the next couple years!!”

“Kevin- As far as Dean of Forensics’ go…you’re the only one I know…BUT I can honestly say that it makes me happy that our 15 minute meetings always turn into an hour or an hour and a half. It’s nice to know that not only do you care about the team’s success as a whole, but you also care about how each individual is coping with everything else they’re involved in. I am definitely glad you are a part of our crazy redbird family.”

“Kevin, You are so wonderful and I appreciate everything that you do for us! Words cannot describe how thankful I am for what you have done for us throughout this year. Literally, I do not have words to describe how thankful I am. Thank you so much! Also, bring that beautiful baby boy to the lab more often please. (”

“Hey Kevin! What I like about you is a lot of things. I have learned a lot from you in our brief chats while I sign my scholarship letter each year. Thank you for all of the advice you have offered to me as far as becoming a professional in the field. I cannot wait to become a coach. Also thank you for the kind words in my Bone Scholarship Letter of Rec. the kind words that you wrote in that letter moved me. I appreciate everything you do for the team. Without you, our financial situation would be dire and we wouldn’t be moving in the right direction.”
“What I like about…KEVIN MEYER. Though we have only met in your office twice and seen each other a few times, I already have a great deal of respect for the amount of time you put into the team. I can tell that your efforts are directed towards the future success and greater good of forensics at ISU. I am inspired by your dedication and overall positive attitude towards this program and all people in it. I feel so lucky to be a part of something we have all fostered, and I like that you have already played such a pivotal role in my college career.”

“Kevin- Thanks so much for everything you do for our team. It is clear that you have a passion for what we do. You do so much for this team and I just can’t thank you enough for that!”

“Kevin- I love talking to you about life! You always know what I need to do to be prepared for the future and are always very real about things that need to be done. I always appreciate all the insight you have and how you will sit and talk with me for a while about speech and life and my future. You always have such different perspectives about topics and speeches and think of things that are important that I never would have thought about. Thanks so much for always being so kind and helpful!”

“Kevin: You have been such a great mentor over the year. Your insight and direction was so helpful in the my application to UNL. Beyond that, your dedication to the team is wonderful. It is wonderful to have a DOF that so truly cares about the students and the success.”
“Kevin – First of all, thank you for everything you do for the speech team. That is awesome of you, and I know that it means a whole lot to me as well as every other member of the team. You also keep track for all of us and make sure that we are on the right track not only for the team, but also that we are on the right track with grades and life itself. That shows how much you really do care for all of us. You’re also such an approachable guy with great information to give to us. Thank you once again for everything you do, and I can’t wait to see you in that office for that semesterly meeting as well as whenever you stop by for a meeting! It’s great to see you!”

“Kevin, I don’t think I thank you enough for what you do. I’m really looking forward to my senior year because of you. You kinda taught me to appreciate school. I never really cared for school before, but I’m striving to be the best. Thank you Kevin. Thank you thank you for all that you do. It’s astonishing.”

“Kevin: I like that you’re able to inform me of exactly what you want of me. When I needed to get my priorities straight, you made sure that I was supposed to focus on academics. That kind of focus is heavily appreciated.”

“Kevin, nobody talks about it, but we have a conspiracy theory that you’re a robot because you don’t seem to have many facial expressions and your always so even keel. I, however, understand that you’re just a chill debater who just a calm and decent human being. Considering that calm is not quite a common trait on this team, I appreciate it. Your great, and keep us from beating up the fee board (Which I think is a good thing.) thanks for being great. Also, let’s talk more about Congress debate.”
“Kevin! Thanks for being an awesome DOF. Its really great to have adults that care. Glad I get to have you for another two years and I hope your baby is doing well as he wears the best hats in the entire world.”

“Hey Kevin! I just want to take this time to basically give a big ol’ thank you for everything that you do for our team. I have never had a conversation with someone about my future where they seemed more focused on what I was going to do than I felt. You’re amazing! The help and guidance that you give to each and every one of us is very humbling. Thank you for all you do for forensics, it’s appreciated more than you could possibly know. Thanks! You rock!”

“Kevin, You are a great person to talk to and you care so much about what happens to our program. You are an amazing man and we are lucky to have you! I like you.”

“Kevin- Thank you so much for everything you have done for this team. You have been so good to us! And thank you so much for all the help and advice you gave when I asked you about grad school. You are the best!”

“Kevin- I’m really glad you’re in charge – you have a contagious passion for forensics.”

“Kevin: Thank you so much for all of your advice. As a freshman my first semester, I was terrified to come talk to you but now I’m always curious about what you’re going to say next. You’re a very wise man and you’ve given me some of the best advice I’ve ever received – even if I’m not ready to put things into practice at that moment.”

“Kevin: not only are you a great person to talk to speech about but you are also caring about what else is going on in our lives. I really appreciate that you are looking out for what is my best interest for the future.”

Artifact # 3—Unsolicited Thank You Letters

“Kevin, I just wanted to thank you for all your help and support throughout the semester. It has been a pleasure working with you. Thanks.”

“Dr. Meyer, I wanted to sincerely thank you for taking the time to review my cover letter and resume so thoroughly. Your suggestions and guidance is greatly appreciated! Thank you”

“Kevin, I just wanted to take the time to tell you that I truly appreciate your teaching style. I feel that learned more in your classes than any others in my college career. The topic of small groups has really affected me and I feel that later on in my educational career I would want to pursue further knowledge and research relating to small groups. You have forced me to think critically and put forth a great amount of effort to succeed in both classes I have taken with you and, although I was not always appreciative during the semester, I do truly appreciate what I have learned because of your teaching methods. I also want to thank you again for handling our group member problem as you did. I know my whole group appreciated your proactive response. Thanks again for everything. Have a great summer!”

“Hello Dr. Meyer, I hope you're enjoying your summer. I just wanted to say that I learned a lot in your class and while I haven't found a job yet I'm sure wherever I end up I'll be able to apply a lot of concepts that you taught me. Take care!”

“Dr. Meyer, it was a pleasure having you as an instructor during my time in the graduate program. Additionally, I’d like to thank you for your career advice and job search information! I greatly appreciate it!”

“Good evening Dr. Meyer, I just wanted to let you know how thankful I am to have had the opportunity to take COM 297 with you. I know I learned a great deal, and it is definitely showing in my summer statistics class for graduate school, AGR 445. Without taking your class, I know I'd be lost in this one, so I wanted to thank you for a job well done!! I hope to see you on campus for some of my graduate courses in the future. Have a great summer! Thanks!”

“Dr. Meyer, Thank you so much for being on my Thesis Committee and for all of your support while I’ve been at ISU. I am also very grateful for your advice when I was looking at and applying to Ph.D. programs. Your insight was so helpful. Even though I am not going to OU, I hope we will remain in contact (! Best of luck in the upcoming years and good luck with fatherhood! You will be great!”

“Dr. Meyer: I could never have completed my thesis without all of your help. Thank you for being patient and spending countless hours running data! I’ll keep in touch so we can chat about OU and the Bobcats!”

“Kevin, Thank you so much for all that you have done for me these past two years. Your guidance and support have meant so much to me. You have truly been such a great mentor and friend and I will be forever grateful for everything you’ve done. You have been an amazing example of what an excellent DOF should be and I will take everything I have learned from you and apply it to my future. Not only are you a great teacher, mentor, and friend, but you are going to make one amazing father! Thank you for everything!”

“Dr. Kevin Meyer called me up personally to tell me I had been accepted. It was very gratifying and a large part of the reason I attended in the first place.” (received from the LEAPForward project)

“Dr. Meyer – Thank you so much for taking time out of your busy schedule and speaking at GTA training. You added so much to training and we feel so lucky to have such a mentor in this department. Thank you!”


“Hello, I want to thank you for your assistance in COM 297 last semester because I don't think I ever did. I appreciated that you encouraged students to come to your office for assistance in preparation for a test, after a test especially when a student earned below average scores and otherwise when questions came up. I came to your office more than I have for any other instructor here and I attribute that to feeling comfortable to do so. I also appreciate that you proactively seeked me out early in the semester to make sure I was doing alright in the class and everything, and I feel that set the tone for the rest of the semester.”


“Kevin – Congratulations for being sent forward for the university teaching award. Wow! Thanks for all you do for the department, the students, and our forensics program!”


“Dear Dr. Meyer, thank you for showing me how to do the messy data lab last night. It makes a world of a difference when you are struggling and a teacher has your back.”


“This was an extremely hard paper for me; I spent many hours on it. I know it is probably not perfect, but I definitely learned a lot about the structure and basic fundamentals of scientific research. I want to thank you for making your course as difficult as it was, because even though at times I felt it was too difficult, I know it will help me in the long run in becoming a professional. I know I am not going to be a communication researcher, that’s not my passion nor skillset, but I’m fortunate that I got some experience in the subject to the degree that not many communication students can say they could.”


“Kevin, Thank you for all of your help with my thesis and throughout graduate school. I would not have made it through this program without your guidance. You have always believed in my ability, and you have helped me to believe in myself. Your willingness to put in many hours on my thesis, even though you had a new baby at home has not gone unnoticed. I appreciate that you not only worked with me to run data, but also ensured I understood the process every step of the way. I have learned so much from you, and for that I am forever grateful. You have been an excellent teacher, chair, and mentor! Thank you for everything you have done for me!”


“Dear Dr. Meyer, regardless of whether I pass your class, thank you for all your help this semester. You went out of your way to help me understand the course material and never gave up on me. I know I wasn’t the easiest student to deal with, but your efforts to help me meant a lot to me. I hope you enjoy your summer and thanks again for everything.”


“Dear Dr. Meyer, Good afternoon. It was very nice to see you at the commencement ceremony the other night. I would just like to thank you for this semester. COM 323 was by far my favorite class I had taken at ISU. I enjoyed the material we had learned and also enjoyed working with my group very much. I was able to apply everything that I had learned from that class to my group and also with my executive board for my RSO. In fact, I was able to use the material I had learned to tighten up and structure of the executive board better before I left my presidency. This in turn made the organization run much more effectively so that the new president could smoothly take it where it left off next year. Along with these groups, I know that I will use these things in the future as well. Again, thank you very much for your time this semester. I hope to keep in touch. Have a great summer!”


“Dr. Kevin R. Meyer, Thank you so much for taking the time to teach the SEP Class of 2013 the skills and techniques of debate. We look forward in putting these skills into use during our debates. Thank you on behalf of the SEP Class of 2013.” (from a guest lecture for the Office of Multicultural Student Affairs at Illinois Wesleyan University)
“I just wanted to send you an e-mail and tell you how much I enjoyed this summer class. I hate taking summer classes but your class was surprisingly awesome. I didn’t have any trouble at all with it like I usually do with all of the others. The 3 hours went by really fast and it was fun and interesting material that we went over. I also find you to be one heck of a good teacher. For a summer class teacher you did really well and in the end I will probably look back at this class and be grateful I took it because you pushed us just hard enough. I hope to one day get you as a teacher in a regular semester! You have a good rest of the summer sir and stay out of trouble.”
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